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[00:00 to 02:41]

ADAMS: Our guest today is Pual Lott. He is the founder of the National Society for the
Advancement of Black Americans. The NSABA focuses on issues in black, urban
poverty clusters: including issues like education and the potential impact of
Critical Race Theory.

He is a vetren and the former president of the Harvard Black Alumni Society.
[00:30] He is also an author of a bestselling book on Amazon, a husband, and the
father of 10 children. So Paul, it’s great to have you with us today.

LOTT: Thank you, great to be here.

ADAMS: Alright. Well, we’re going to dig into some topics that I hope will be informative
to those that listen in, and so let me jump right in with the first question. How
important is education in this country and why is it so important?

LOTT: Well the founding fathers always thought [01:00] education is critical to enabling
people to govern themselves. If you’re not literate and you can’t understand the
issues and you can’t identify the issues, how can you reasonably elect people who
are capable of leadership and addressing issues, etcetera, etcetera.

That’s why we have age limits on things; we expect there to be a certain amount
of knowledge. So yeah, that’s really why it is critical to pretty much everything
[01:30] that we do here.

ADAMS: So what excites you about education today and what opportunities do you believe
that it provides to the average citizen?

https://youtu.be/aiRL3VyAvuw?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW


LOTT: You know, I can’t say that there’s anything that really excites me about education
today. I think that we have a lot of challenges that we need to face. And although
there’s nothing that excites me, there’s lots of opportunities.

I’m frustrated in the education system [02:00] as it is today because it’s a
throwback to the industrial age. It was really designed to train people to work in
factories and I think that the system has been kind of outpaced by technology and
advancement, etcetera, etcetera.

The opportunity that we have right now is to reimagine education based on
science and what we’ve learned in terms of how people learn. [02:30] And I think
that the biggest challenge that we have in education today is to find the proper
role of technology in education.
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[00:00 to 05:55]

ADAMS: Let’s talk for just a second about the whole idea you talked about; it’s kind of a
throwback to the industrial time… A factory to make factory workers, if I may
put it that way. And certainly, too often, we do see education that way. It’s kind of
like we got this stamp and it’s just an assembly line.

You know, every kid that comes through, we just put that stamp on them and as
long as the stamp fits …  and when it doesn’t, we dumb it down a little bit
[00:30] so that it fits a few more.

Maybe that’s an overstatement, but to some extent, it seems like that’s what’s
happening sometimes. When we talk about people, you know, people are not
cookie cutter...

LOTT: Right.

ADAMS: ...people are unique. Every individual is unique and dynamic in their own special
way. And education needs to take a person where they [01:00] are and bring out
the best in them, empower them to be their very best and tap into their full
potential. To discover what their gifts and abilities are and then resource that in a
sense. So let’s talk about that uniqueness.

https://youtu.be/oTFXNl3A9_8?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW


LOTT: Well, okay, so, when I say that today’s system is designed for something in the
past, it doesn’t allow [01:30] for personalization in education, but the bigger
burden is … the education system was designed with an objective and a goal.

It didn’t want to create a critical thinker, it didn’t want to take on the
responsibility of being a tool of personal fulfillment—it’s goal was to enable the
average citizen to have a minimal level of literacy to function [02:00] in the
society of that time. Okay?

ADAMS: Okay.

LOTT: I think that the problem that we have is we’ve taken the same structure, okay? We
call it a waterfall, right? Lesson, lesson, lesson, quiz; lesson, lesson, quiz; test…
you know. Start over again, average out the scores and keep moving.

Today, we have too much information that our children have to learn [02:30] to
follow that same model. In those days, you had a small body of knowledge that
you had to transform. So you had time for repetition, a discussion about it, and
kind of recycling and going through it so that—it wasn’t a lot—but you could
learn it well, right?

ADAMS: Yeah.

LOTT: Today, we have a lot more that we’re trying to have them learn, and we’re adding
things that have nothing to do with literacy or education. It’s a lot of social things
being [03:00] thrown in.

ADAMS: Yeah.

LOTT: So that system can’t work; see what I’m saying?

ADAMS: Yeah.

LOTT: That system can’t work because we’re asking the system to do a lot more. One of
the things that I’ve always decried, is that in the past we had the idea that a person
could go to college … that the purpose of primary education was basic literature,
right?

And then when you went on to middle school and highschool, gradually in each
phase, [03:30] a little more was added to it. In middle school you would get a



little bit more into more sophisticated math and sciences. In highschool, you could
break out and continue onto further mastery.

And the idea there was you could go into a trade—so there was a
vocational-technical school—you could look at a business track, you could look at
a college track, or you could just do general studies and then just figure out where
you wanted to go.

ADAMS: Yeah.

LOTT: Now, we have this idea that everybody has to be college ready, not life ready;
everybody needs [04:00] to be college ready. And then somebody, somewhere
said, “You know what? Those really smart guys at those liberal arts schools, they
do these critical thinking exercises; they do all this wonderful stuff. How about if
we have highschoolers do that?”

Then somebody said, “Oh, those highschoolers, it’s not really working out
because we haven’t pushed it low enough.” And so they keep taking this
advanced criteria and they try to push it further and further and further down.

And they’re ignoring human nature. [04:30] Human nature says, not everybody is
going to be a critical thinker. Not everybody is going to desire to go to a liberal
arts college and think about the great things of the universe.

And so, the system can’t work because it doesn’t have a clear objective. And we
never answer that question: what’s the objective? What is the purpose of it? If we
say A) we need to have a basic level of literacy, that a person can function in a
democracy and make informed, educated decisions [05:00] about the direction of
the country and the people that they elect. Right? You start there.

And that’s why education is compulsory. Then you have to say B) we need them
to be competitive enough to be able to build the economy of the United States—I
know I talk a lot but…

ADAMS: No, that’s great! Yeah, that’s absolutely right.

LOTT: So then we look at that. We have to identify those objectives. Our objective in
education cannot be to just become more educated. [05:30] And that’s where we
are. And that’s where we’re running into problems. We’re educating to become
more educated.



ADAMS: Yeah.

LOTT: And those objectives are not clear.

ADAMS: Yeah, it’s kind of like a system that’s selling up and so we’re always trying to get
more buy-in, whether it’s always really beneficial to the individual or the society
or not.
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[00:00 to 08:07]

ADAMS: Let’s switch directions just a little bit. I mean, we hear a lot of talk about failing
schools today. It’s in the news… It’s not just a new thing. For the last couple of
decades, that’s just kind of out there.

Many people, at least in my circles—I think it’s kind of generally
speaking—many people think this phenomenon is mostly an urban [00:30] thing.
I think it’s the way the media and whoever promotes that. But the reality is, it’s
not. Failing schools are found in urban areas, in suburban areas, in rural
communities; so what is a failing school and what are some leading causes for it?

LOTT: I don’t think there is such a thing as a failing school. I think there’s such a thing as
a failing community. Schools [01:00] are a reflection of community cohesion.
Community cohesion is a reflection of family stability. Okay?

I have never seen a successful school… If I go to Luton County, I’m not going to
find low-income high-crime…. I’m not going to find any of those high
unemployment [01:30] … I’m not going to find any of that.

I’m going to find families, by and large, that own their homes… it’s a mother and
father—married—working, taking care of their children, interacting with their
neighbors: engaging in their community. So usually, schools are an outgrowth of
the community and the family.

There’s a culture that goes along with education. I’ll tell you a story. [02:00] My
mom is from the south, grew up on a sharecropper’s farm, came north in the Great
Migration… Now, my freshman year of college, I came back from Harvard and I
was like, “Oh my professors are so smart.” My Mother just said, “Hm!”

https://www.youtube.com/watch?v=A8QX1s0sSFQ&list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW&index=3


And I said, “Well, what’s that about?” And she goes, “They’re not very smart.” I
said, “Why do you say that?” She goes, “Well, they take a bunch of really smart
kids and they put them in a room, then they give them some work and they take
credit for it.” [02:30]

She goes, “You could have thrown a book in there; they could have fought over
the book, read the book, and done the work without the presence of the
professor.” She’s like, “It’s a lot harder to teach the kids that don’t want to be
there than it is to teach the kids who do want to be there.”

ADAMS: Yeah.

LOTT: And we forget that, right?

ADAMS: Yeah, that’s true.

LOTT: Kids don’t get the education you want them to have. Kids get the education they
take. And so, if you want a successful school, you have to deal with the cultural
aspect of the child [03:00] wanting the education, and usually that comes from a
family culture where it’s important—and they may be doing it to please a parent,
or because they see the path their parents have been on, they see the long road
ahead of them…

ADAMS: Yeah.

LOTT: ...why they need it, they understand the context of it and they perform. I’ve
worked in a lot of school districts in a lot of places around the country and have
had lots of conversations with the kids, and I can tell you [03:30] that a child
doesn’t do poorly in school because they don’t care about school: they don’t care
about school because at some point in time they started to do poorly and fall
behind.

To protect their own self-identity, they reject the idea that they need to be good at
school. And once that culture has set in, that’s a very difficult thing to fight. And
mostly, that’s a cultural change [04:00] that you have to make in the community
to lift them up.



Now, that being said, there are artificial ways to do it, right? When we look at a
private school that’s doing well and we say, “See? The private school does it
better.” Not necessarily.

The private school is a self-selecting community. Parents who are engaged take
the time and resources to move their child there, and so you’re literally selecting
parents and creating a micro-education [04:30] community, right? But the key is
always with the parents and the family, right?

ADAMS: That’s true. There’s a lot of truth in that.

LOTT: Yes, it’s always there. And I think that’s why our schools are starting to fail. I
think A) We’ve relied too much and put too much faith in the government
overlords of schools. And we allow them to just do things that aren’t
evidence-based.

ADAMS: Yeah.

LOTT: Right?

ADAMS: Yeah, absolutely. [05:00]

LOTT: You know, they don’t look at the science. For example, some schools are saying
oh, we’re going to get rid of homework because it doesn’t do any good. Right?

ADAMS: Yeah.

LOTT: But the problem is, unless you practice and have repetition, you don’t learn
anything. We all know this! At your job? We know this, this is human behavior.
It’s necessary for education, but somebody decided, because they don’t
understand why the kid doesn’t want to do the work, [05:30] they came up with
an explanation so they don’t have to ask the kid to do the work or follow up to do
the work.

ADAMS: Yeah.

LOTT: And that’s a problem with government schools. They don’t have to be
evidence-based to be funded. Right? There’s no consequence to making mistakes.

ADAMS: Yeah.



LOTT: And it’s going to take a very long time to correct those mistakes.

ADAMS: So, there again, tht reflects back on what is the environment at home? [06:00]

LOTT: Yep.

ADAMS: If you’ve got a strong environment at home, you know, they’re going to see that
that homework is done. So, the child performs based on what’s going on at home.
And if you don’t have a strong environment at home, the child is not probably
going to have the initiative just to do it.

They go home, they’ve got other distractions and whatnot. And if there are no real
consequences for them not doing their work…but that really goes back into a
deeper situation where the system itself [06:30] has degenerated into a situation
where there really is no real accountability all the way up through.

And so the way you solve problems is you take away requirements. So, for
example, our governor just made the decision that we were going to scale back on
higher math learning.

LOTT: Yep.

ADAMS: As if that’s going to be a solution. I mean, that is not a solution, [07:00] that is
devastating to all of these people that are so needed in the workforce, and if we
don’t learn higher math skills, we will never compete with the world. It’s just the
harsh realities, but the solution is always, well, it’s not working out so we’ll let it
go, instead of finding out a better way to engage at a deeper level—as you were
talking about—in our communities…

Engage at a deeper level and find ways to innovatively [07:30] motivate. Bottom
line is, everything comes down to motivation. There’s incentive, there’s reward,
there’s what’s the ideal put into the child’s mind?

As you mentioned, a lot of times that comes from their community, from their
family, and where that’s lacking it’s really difficult to shape that in a classroom
when a child can’t see it at home [08:00] or really even imagine it because they
have no experience in that.
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[00:00 to 05:42]

ADAMS: So that leads to a next question. We often hear, “Okay, we gotta throw more
money at a failing school because the problem is lack of resources.” Talk to me
about that.

LOTT: I’ll start with a quick story. I used to work in a non-profit that did sustainability
projects...after African countries have come through created civil war. [00:30]
There was civil war in Liberia for 15 years or whatever, and the problem they
were having was that they had sent over teachers and administrators from
America to try to re-setup the education system there and they were having no
luck.

And the reason for that was a lot of the assumptions that the Americans were
making. You might have 25 kids who show up to a class, and then once the word
spread throughout the bush, as they call it, you might have a hundred kids the next
day.

But these were kids that would travel for miles [01:00] to come to school. They
were enthusiastic about coming to school. It was a matter of trying to figure out
how to deal with capacity, etcetera, etcetera.

Now, these schools made good progress on about $100.00 a month. If you look at
the education system we have now … Most students at Harvard are on Financial
Aid. So for a single year at Harvard, it is actually cheaper than for a single year
[01:30] for a student in the DC school system.

So money has nothing to do with it. They figured out after the Obama
Administration—because they threw all kinds of grants and money and funds at
things and it did not do any better—you can’t take a teacher that has a bunch of
kids sitting in a classroom, throw money at them, and expect that the class is
going to get better because the teacher makes more money. That doesn’t even
make sense.

ADAMS: Yeah.

https://youtu.be/X2Rsqwd8b64?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW
https://youtu.be/X2Rsqwd8b64?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW


LOTT: Once the building and facilities—those types of things … I mean, this country got
to where it was without education, [02:00] comfort, convenience, etcetera,
etcetera… So there was a lot of consolidation, that was a trend all over the
country: in black areas, in white areas. But, you know, poor areas where
population was decreasing… all that money—billions of dollars—was put into it.

And yet, the graduation rates, the proficiency rates went largely unchanged. It was
remarkably, consistently, underperforming. So, I’m not saying money can’t make
a difference, [02:30] but it goes back to we haven't defined the end-game, the
objective of our education. Therefore, adding money to something where we don’t
have a clear objective, can’t result in a solution. Right?

ADAMS: Yeah.

LOTT: So, there are some very core, systemic issues in our education system that we will
always go backwards [03:00] until we address them. The first issue is this: every
industrialized country in the world has a 12-month school calendar. America has
the shortest school-calendar of any industrialized country, okay?

When we look at our education standards, Common Core, Virginia SOL—all of
these standards are loosely derived from the international standard. The
international standard is for 12 months. [03:30] We take these standards so that
we can be competitive and comparative, and we put them in our system for 9
months, and then we wonder why we fall behind.

Well they have three more months to study this stuff, okay? When it comes to
drop-out rates: drop-out rates are lowest in the countries with year-round school.
Right? Because poor communities don’t typically go on vacation [04:00] during
those three months, the kids don’t need to be on the farm (which is why we have
it in the first place)...

ADAMS: Right.

LOTT: ...we don’t need any of that. What it results in the inner city is that’s the highest
gang-recruiting time.

ADAMS: Yeah.



LOTT: Right? If you would lengthen the 12-month calendar, we would have more time to
get the work… now if you want to spend more money on that? That’s a good idea.
Right?

You’d have three more months [04:30] of learning, roughly 10 or 11 additional
weeks of learning, it would match up to the international calendar, it would match
up to the timeline of the international standards in terms of what needs to be put
into the class, and it would take kids off the street, and [give] less of an
opportunity to get involved with things like crime.

And then finally, most kids, they forget a lot during the summer and the first part
of the next year is spent talking a lot about the last part of last year, right? That
would go away [05:00] because you would have continuous learning and
reinforcement.

ADMAS: Yeah. Interesting thoughts there, and certainly a lot of conversation around that,
and I think there’s evidence-based concepts there that would prove that it’s not a
bad idea.

I think that it’s hard to change things we’ve always done and then people like to
have their vacation times [05:30] and so forth. We get that. There again, it’s how
do we find solutions that actually make everything better?

Part 5:
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[00:00 to 07:05]

ADAMS: So I want to switch gears here just a little bit. I don’t know if you’ve noticed this,
but it seems to me that failing schools, as defined, are often presented as a racial
exploitation matter, and so my question to you is: is it? And if it is, what makes
you think so or not think so?

LOTT: Well, you have to look [00:30] at the evidence. If you ask the question, “Are the
failures race-based?” right? What does the data say? I’m not a fan when people do
proportional comparisons.

The proportions are always going to be misaligned in a large data set because all
communities don’t advance at the same pace evenly, right?

ADAMS: Yeah.

https://youtu.be/uvH6hqqeb70?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW


LOTT: You’re going to have Louton Country, where black Americans graduate at 98.7%,
[01:00] right? And whites graduate at 99.1%, oaky? So they’re very close to each
other in graduation rate. And it’s statistically irrelevant, the differences that there
are.

ADAMS: Yeah.

LOTT: But it’s still in the high 90s, okay? If we look at the data, the data says that blacks
do well in the same schools that whites do well in, and whites do poorly in the
same schools that blacks do poorly in. [01:30]

So let’s look at Virginia’s numbers. Virginia has 8 schools that have a double digit
graduation gap between white and black students. [In] 4 of those schools, blacks
graduate at a higher rate, in Virginia, okay?

Let’s take a look outside of Virginia to Baltimore. [In] Baltimore, black students
graduate at about 73% and some change, white students graduate at about 72%
and some change. So whites are lower, [02:00] but they’re always within one to
two percentage points [to] one another.

If racism was a factor, that wouldn’t be true. Right?

ADAMS: Yeah.

LOTT: You’d have white students shooting up here, you’d have black students going
down here; that’s not the case. So racism is not a factor in it and applying racism
as a factor in education prevents us from addressing the real problems…[02:30]

ADAMS: Yeah.

LOTT: ...with public education and with those kids.

ADAMS: Absolutely. And I think the numbers you just shared with our audience, I
appreciate you doing that, because, you know, it really reinforces what you said
earlier—well, look, this is not a racial issue, it’s a community issue. And as goes a
community, so goes everybody in that community typically.



And I think it’s so important that our people understand that. [03:00] Because
unless we know truth and really get reality and understand it to be so, you know,
we’re trying to fix the wrong problems based on assumptions that are not correct.

And we’ll never get there if we’re trying to fix something based on—let me put it
straight forward—a lie. You know, let’s know the truth and the truth will set us
free. Let’s know the truth and the truth will help us discover [03:30] ok, so now
we get what the real issue is, let’s approach the real issues in our communities.

Let’s dive in a little bit deeper. So we talked about money going into education
and so forth in these areas, but maybe rather than pouring more money into our
schools in those areas, our government should be pouring more resources and
focus into areas of job creation [04:00] and areas of just fixing brokenness in
families…

Partnering with nonprofit organizations that specialize, whether it’s faith-based or
not or whatever—working to really try to bring healing and opportunity [by]
creating these strategic partnerships in these communities that really can go in and
get an understanding of what’s really going on, what are those core root issues?
[04:30]

And then let’s elevate and work on fixing those core problems. Because if we can
fix core issues in the community, the natural default will be the children are going
to start responding better and it’ll be a healthier culture and a healthier
environment and the natural result will be also improvements in our schools.
Would you agree with what I just said?

LOTT: Yes, I would agree with you 100%. I think that [05:00] we have the data where
we can pinpoint the issue. So I’m just gonna talk about it from a black
community…

ADAMS: Sure, please.

LOTT: Now when I say black, urban clusters…  when we look at black, urban clusters,
the white and Hispanic community around it forms in those same patterns as those
poverty clusters.

When we say urban, it’s because when we look at the poverty landscape [05:30]
across the country, yes, we have road poverty with affordable housing, we have
people being spread out in the different communities, but the reality of it is, if we



look at statistics on poverty and graduation rates—etcetera, etcetera—that skew
the national discussion because of these clusters.

ADAMS: Right, yeah.

LOTT: Right? Baltimore, Philadelphia, Pittsburgh, South Chicago, right?

ADAMS: High population concentrations.

LOTT: Right, right. And so it’s not uniformly true in the rest of the country. Now in terms
of some studies [06:00] that were put out, okay? And this has been over the last
30 years—and these are things that we know to be true, that we can test and it’s
evidence-based—and what it comes down to is this: we know that the education
level of the parent affects the outcome… there’s a correlation in the outcome of
how the child performs.

If a kid has two parents that are educated—both high school, both college
[06:30]—you can pretty much, in most cases–because you know how kids are:
some of them go their own way—but in general, they’re going to perform better
over the kid who has a less-educated parent, right?

And we know other things, such as, if you read to your kid, they do better, blah,
blah, blah, blah blah…

ADAMS: Sure.

LOTT: The question becomes: why is that? Because if you can answer that question, you
suddenly have [07:00] a real insight into improving education for kids.

Part 6:
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[00:00 to 06:47]

LOTT: The problem that’s happened both in poor white communities and poor black
communities, is those communities were normally formed during the industrial
age, right? When you have manufacturing and industry, you don’t need as much
of an education to enter the middle class, okay?

So during the Great Migration, blacks moved North and West, and every single
area where we see poverty clusters, it’s as a result of [00:30] blacks moving from

https://youtu.be/2oxRbz7OWTk?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW


the South to the North and West for jobs. 90% of the blacks entered the South
after the Civil War, 47% were in the North by 1968, okay?

When we look at poor white communities, they usually are clustered around
failed industry: coal, steel, etcetera.

ADAMS: Right.

LOTT: Okay? So, it was never the case that the education went wrong. The issue was that
the education never existed. The average education [01:00] of a black person
migrating North was 6.9 years of school. Right? This happened during
segregation, and so what you ended up with—you had a lot of blacks moving
North, they were clustered into tight communities, and they were uneducated.

So between all the great wars, there was no immigration because the American
Government didn’t want soldiers to have to come back to foreign people for jobs.
Get a million angry soldiers, [01:30] that could be a problem.

ADAMS: Yeah.

LOTT: So what they did was shut down immigration, and that cause triggered another
problem after World War 2. About 5 million blacks moved North and West for
jobs because the soldiers came home, the women went home, right? And there
was no immigration to fill the labor gap.

Northern companies were recruiting to the South to grab people and bring them
North. Okay? So you ended up [02:00] with these clusters and then the borders
opened up, manufacturing started to move overseas, and you were left with
uneducated populations when the jobs moved away.

ADAMS: Yeah.

LOTT: Now normally what happens when the jobs go away is the people migrate
someplace else. But we also implemented generous social programs. So you paid
people to stay in places where there were no jobs. We created these.

So you have a situation where [02:30] the jobs have left, and then the government
introduced generous programs, and we literally paid people to stay in areas where
there’s no hope of those jobs returning.



And that’s the same in Appalachia. I talked to a woman from West Virginia: her
family still lives there, the coal mines have collapsed, most of the community
lives off of government assistance.

Whereas if we went back 100 years ago—there’s a reason why we have a thing
called ghost towns…

ADAMS: Yeah.

LOTT: ...when the economies collapsed, [03:00] people got up and moved to areas to
where there were jobs. The way our government system works, we don’t do that
anymore. So we create these permanent poverty enclaves of the least educated
Americans who need manufacturing and skilled labor jobs. They’re never going
to go to college; it’s not going to happen.

ADAMS: Yeah.

LOTT: And [they] don’t want to. So we’re creating these problems. We’re maintaining
these problems. This would not have happened without that. [03:30] So because
these areas have historical reasons [of] how they got there, right? We look at
undereducation… if we look at either racial segregation… and segregation
worked both ways.

ADAMS: Right.

LOTT: There’s a reason why this concentration of white people in the Appalachia—there
was a level of segregation there. Self-segregation. So it was like segregation, but
it was an all-white community [04:00] focused on coal mining.

But if you look at Baltimore—that was done during segregation but the net result
is the same. And the key thing is that it’s not systemic racism.

ADAMS: Yeah.

LOTT: We took the racism out of the system in the 1960s, okay? We did that in the
1960s. And I have some quick numbers, if I could, that’ll prove that racism has
nothing to do with it. [04:30] So let’s look at the black poverty rate in 1959.

The black poverty rate in 1959 was 55%. The white poverty rate was 18.1 %.



ADAMS: Yeah.

LOTT: In 1968, the Free Housing Act was passed, black poverty went from 55% to
34.7%, white poverty went to 10% in 1968. Here’s a shocker. In 2018, [05:00]
black poverty was 20.7%. So if we look at that, it goes from 55% and over the
course of 50 years it falls to less than half.

ADAMS: Yeah.

LOTT: White poverty, in 2018, was at 11.8%. So after 50 years, the middle part of that
white poverty levelled off being about 10%, and in 2018 went up. So if we looked
at it on a chart, [05:30] we see white poverty looks like this… and black and
every other racial group is high poverty and every other group is getting better.

If a system was systematically stacked against minorities and people of color, you
wouldn’t see that. Right? You can’t say that America was built to benefit white
people because white people aren’t increasing in benefit, [06:00] they’re levelling
off.

And it kinda makes sense. If you look at 10% the lowest, 10% the highest it’s a
natural kind of a bell curve. Well the American system is improving life for
everyone, just at a different pace. Blacks and minorities started at a lower point,
it’s taking time to level off but we went from 55% poverty 20% poverty.

And that’s twice the poverty rate of white Americans [06:30] but that wasn’t the
case 50 years ago. This is US Census Data, this is not my data. You can go to the
website, you can download the spreadsheets and you will see that there is no
systemic racism.

Part 7:
Racism Vs  Racial Discrimination Part 1 | Interview with Paul Lott | Part 7 of 12
[00:00 to 09:31]

ADAMS: While we’re on this topic of racism, just speak honestly with us today about the
race issues in America. Okay, so. You’re black, I’m white. Ironically—most
people don’t know this—but I was born and raised in East Africa.

I mean, I was a clear minority there and until I came to the states to go to college,
all my friends—everybody practically that I knew—was black. [00:30]
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But, there is no denying that there are times, have been times in our history—and
even in some communities today where racism is very real among various ethnic
populations. But, is it improving and is race really the issue that enables
opportunity or lack of it in today’s society?

LOTT: I’m going to say something that, if you give me a second to think about it, [01:00]
you’re going to realize that it’s actually true.

ADAMS: Okay.

LOTT: Racism is and has always been irrelevant. The only thing that matters is racial
discrimination. Racism is a thought and a feeling and it doesn’t matter. It only
matters if you do something that hurts the race that you dislike, so Martin Luther
King didn’t care about racism. The feeling—the thought can be resolved when
people work together and learn to respect each other.

ADAMS: Exactly.

LOTT: Right? [01:30] What the early Civil Rights movement focused on was racial
discrimmination, specifically legal racial discrimmination. Right? What you did
to enact that racism in a society. And we can fix that with laws.

ADAMS: Yeah.

LOTT: So we can fix racial discrimmination, but we can’t fix racism. That’s the first
delineation that I make. The second delineation I make is that what people often
call “racism” [02:00] is not racism. And I’ll give you a term. Droctomania. Have
you ever heard this word?

ADAMS: No.

LOTT: Droctomania was in the DSM, the book that reports all the mental illnesses.

ADAMS: Okay.

LOTT: And it is a condition whereby a slave wants to escape to freedom.

ADAMS: Okay.



LOTT: And there was a treatment prescribed. First you have to look at the symptoms…
he was melancholy for no reason [02:30] at all, not happy with his work, and not
talkative with his workmates. The prescription: the medical prescription was to,
quote, “beat the devil out of him.”  Right?

So, when we look in the past, the view that one race has with another is often
governed by the needs of those in power. Right?

ADAMS: Yeah.

LOTT: During the age of enlightenment, it was taught that from evolutionary [03:00]
“science”, it was absolute that blacks could not achieve working equality with
whites, and that by evolution we were predetermined to be slaves and we even
had a mental diagnosis to fix the problem of a slave wanting to be free. Okay?

So this idea that there were a bunch of white people hating black people 150 years
ago just isn’t true. They thought it was “settled science.” There was consensus in
the science that said [03:30] blacks could not do x, y, and z. Okay?

The question was often asked, because if it wasn’t true, you have plantations with
100 blacks and 4 whites, why don’t they just rebel? And what happened was there
were three rebellions in the mid 1800s leading up to the civil war, and it was Nat
Turner’s rebellion, and that was one of the true impetus’ of the Civil War.

Whites in the North said, [04:00] “Oh, blacks really don’t want to be slaves.
Because these rebellions are popping up all over the place.” People don’t realize
that a person sitting 100, 1000 miles away from the slave only understand slavery
through the lens of media.

ADAMS: Yeah, yeah…

LOTT: Right? They have no direct experience. And there’s not enough interaction in their
lives for them to care to have an opinion. So they tend to accept the opinion of the
media of their day. There was never a time when the majority [04:30] of whites
hated blacks; it just didn’t happen.

And we have to remember when we look at the racism of the past, whites had
opinions based on what they were taught, blacks had opinions based on what they
were taught. It was not some emotional, or natural, or guttural thing where whites
and blacks didn’t like each other.



Fredrick Douglas—Abraham, Lincoln was questioned. He wanted the freedom of
slaves but he questioned if slaves could take care [05:00] of themselves and work
towards equality in the economy.

In those days, it was called The People’s House, and it was opened. Frederick
Douglas made it a point to visit the president on a regular basis. And it was
because the president saw the intellectual ability of Fredrick Douglas, that he
finally became convinced.

ADAMS: Yeah.

LOTT: But it was time for the war. And that blacks could, given time, achieve social and
economic equality. So that’s kind of the history. So if we go to today, right?
[05:30] You have to ask yourself… an entire population was controlled back then,
science is often political, right? Just like anything, we can set conditions to get the
conclusions that we want. Right?

ADAMS: Yep, exactly.

LOTT: Well, science is a process. Science doesn’t actually say anything. Science is a
process, it’s a method, it always changes.

ADAMS: Yeah.

LOTT: So when I look at modern racism, I look at [06:00]…. We create it in the stories
that we tell. We create it in the narratives that we embrace. Right? You put small
children together, they don’t know about it, they don’t care. Right?

ADAMS: That’s right.

LOTT: But at some point in time, we’re learning these things, and we learn it… look at
the Floyed situation.

ADAMS: Right.

LOTT: There’s a narrative about black America that is out there [06:30] that blacks
believe, that almost everyone believes, I’m pretty sure you believe it, but 78% of
blacks aren’t poor.



ADAMS: Yeah.

LOTT: Alright?

ADAMS: That’s true.

LOTT: So if 78% of blacks aren’t poor, but our narrative in the media is always about the
inner cities, it’s always about the kids on the street, it’s always about the high
unemployment rate among blacks—what they need to say is the high
unemployment rate among blacks in urban areas, right?

They talk about the [07:00] low graduation rates of blacks in the inner city. They
don’t talk about the fact that the white people that live there also have low
graduation rates. So the dialogue gives us a false impression, and we all spend our
time talking about something that actually isn’t real.

ADAMS: Yeah.

LOTT: You know, I look at the COVID situation in New York. I came out of that...most
people came out feeling that the COVID crisis was as severe as it was in New
York City when we had those daily [07:30] briefings. That set the tone for the
entire pandemic.

And what we didn’t realize was that a full third of the cases across the country
were clustered there in that part of the country and that most peoples were not
affected as much. See what I’m saying?

ADAMS: Sure.

LOTT: It’s a narrative.

ADAMS: Sure.

LOTT: So the reality is that we live in a post-racial society. And the reason why we know
we live in a post racial society is because the media has to keep telling us we’re
not. [08:00]

If you go pre-1968, back there in the time of segregation etcetera, etcetera, you
know, the media didn’t have to tell people that we lived in a racism society, it was



in front of us. We woke up, we looked around, you know, I went to a lunch
counter, couldn’t sit down, you could.

No one had to sell us on it. We knew it was there. In fact, we knew it so well that
in the 1960s we could write laws to abolish it! Well we wrote those laws and we
abolished it. And we’ve made progress, [08:30] given those numbers I showed
you before about poverty, right? That’s going down for every group over the last
50 years.

So in order to maintain a system of control over our minds, they have to tell us
that no, we live in systemic racism—and their version they have to use the
boogeyman rule. When your kid wakes up and there’s a boogeyman in the closet
and when he stares at the shadow, the shadow moves so he knows it’s alive, but
the shadow jumps around, and when you turn the light on it’s gone? He’s like,
[09:00] “but it’s really there.” So you have to turn the light off…

The way we look at things… like CRT basically says the boogeyman is real, let’s
form a science around boogeyman behavior. And that’s how they pull the wool
over our eyes about racism. It’s the boogeyman. You can’t touch it, you can’t
isolate it, you can’t work with it, you can’t eradicate it, you can’t do anything, but
it’s there because we told you it’s there.

ADAMS: Yeah. [09:30]

Part 8:
Racism Vs  Racial Discrimination Part 2 | Interview with Paul Lott | Part 8 of 12
[00:00 to 08:05]

ADAMS: You know, it’s interesting—great conversation here. Let’s go back just a little bit
to you’re talking about the people who kind of established those thoughts around
racism and so forth… It’s always the people who have some kind of vested
interest who create—it’s kinda like whoever sets up the terms and establishes
[00:30] the definition, they control the conversation.

LOTT: Yep.

ADAMS: And that’s exactly the situation, historically, in everything. Okay? I mean, we
talked about the racial thing. Back in the time when that was the understanding,
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but the reality was, it was defined that way so that there would be control by a few
people who wanted certain things.

The reality is, that happens on a daily [01:00] basis in our culture, and it touches
almost everything. Unfortunately the whole idea of racism is still just out there
because, you know, it’s kinda this guilt thing and all these things…

The reality is: people like you and me, and everybody else out there—the
American people are very resilient, okay? And we’re all looking for something
better, we’re all working [01:30] towards something better. Some people have
more opportunities than others, and so it’s not about the people, it’s not about a
race, it’s about—really—the society and opportunities that people are given.

You said very directly,  a lot of times, people’s opportunities are taken away
because they are given a substitute called [02:00] welfare, or whatever, where the
government is just paying them to stay put and kinda whatever…but that is not
really truly helping those people.

You know, those people need to be helped to go to other places where there are
jobs and really integrate into new communities where there’s opportunity. You
gotta put people where there’s opportunity and they will flourish, it’s a natural
thing.

But if you keep them in their cage, you know, [02:30] it’s just a tragedy. And I
think the lesson for me and for all of us is don’t believe everything you hear.

LOTT: And you know, instinctively, I think Americans know the truth. You know,
whenever a friend of mine comes with me and wants to talk about racism I say,
“When was the last time you woke up in the morning thinking about how to keep
a black person down?” and they always say, “Never done that.” I say, “Aha, that
means that [03:00] you’re responding to racism someone told you about.” Right?

ADAMS: Yeah, exactly.

LOTT: And I will guarantee that 99% of….every person that wakes up in the United
States is never waking up thinking how they can keep someone down based upon
their physical appearance.

ADAMS: Yeah.



LOTT: We just don’t function that way, and we have to ask ourselves where is this
conversation coming from?

ADAMS: Yeah.

LOTT: The South [03:30] never fought a pro-slavery war. They fought a states’-rights
war, because no one would support pro-slavery. Right?

ADAMS: Correct.

LOTT: They had to change the issue, even though they were fighting for slavery—only
3-5% of people had slaves—so they framed the argument in a way that appealed
to the general population, knowing full-well that they didn’t really care about
sates’ rights. [04:00] But they were preserving their economic base.

ADAMS: Yeah, yeah.

LOTT: And we do the same thing today. We talk around these [things] using euphemisms
to avoid the subject. You know, we use terms like “fairness” and “equity.” Right?
But, you know as a parent, fairness doesn’t have her own meeting.

ADAMS: Yeah, life isn’t fair.

LOTT: Fairness means something else. And so, what I say to it is this: fairness and equity
are not [04:30] natural constructs.

ADAMS: Yeah.

LOTT: [They] don’t exist in nature. In nature, the rule is survival of the fittest. If you
want to have more equitable outcomes in a society, you must make citizens more
fit to survive. But in the end, they have to do their surviving on their own. I can’t
cut off the leg of a lion to make it fair for the deer. Right?

ADAMS: Yeah, [05:00] exactly.

LOTT: The deer just needs ro run faster.

ADAMS: Yeah.



LOTT: Same thing. I can’t talk about an outcome in society and expect it to just happen
because of my feelings, right? If you look at all the equity and fairness programs,
it’s about changing someone’s feelings about another group, but it doesn’t actually
do anything.

ADAMS: Yeah.

LOTT: It doesn’t get the person a job… it doesn’t result in any improvement whatsoever.
It’s a distraction. And I’ve asked the question [05:30]—I’m a data person—show
me the study where changing a person’s understanding about race increased their
employability and ability to take care of themselves. It don’t exist.

ADAMS: Yep, yeah. Absolutely. Well here’s one thing we know—and anybody that thinks
about it will know—there’s only one human race.

LOTT: Yep.

ADAMS: One human race. [06:00] I mean, we all bleed the same, our overall DNA… there
are little, minor changes that give us different pigments and different features and
whatever—those are genetically passed down, But, you know, there’s one human
race and when we are not pitted against each other, we flourish very well together.

LOTT: All progress [06:30] has been made together. The Civil War was not fought
blacks against whites. Civil War was fought whites and blacks together for the
same outcome. The Civil Rights movement was not a black movement. There
were as many white people in the crowd—and in many cases more than black
people.

So, in reality, in this country we’re always working together. Now I  don’t agree
with the Black Lives Matter movement, or the organization. But if you took a
camera in the crowd, [07:00] there are whites—usually more whites—and blacks
in the crowd.

ADAMS: Yeah.

LOTT: So, in our natural function, we need one another. We don’t have any animosity
towards each other over race. We work together, we go to our jobs together, we
engage, we interact, it’s not an issue.



We have to be told there’s a racial problem to see a racial problem. And I think
some of it is that they see disparities [07:30]—they see disparities and
proportions, the powerful does—and they put those out there and the common
citizen says well why is that?

And too often we don’t have an answer for them. But the answer’s there.
Minorities are doing better and approaching parody with whites, it’s been going
that way for 50 years. White progress in terms of poverty elimination has been
stagnant. There are historical reasons, but we fixed those in 1968 [08:00] and the
data proves it.

Part 9:
The Role of Instruction in Education | Interview with Paul Lott | Part 9 of 12
[00:00 to 02:55]

ADAMS: So, at the Noah Webster Educational Foundation we promote
education—education that’s based on core principles and best practices. We
believe that every child should have the opportunity to learn and reach their full
potential.

So we look for solutions by focusing on the roles of instruction, parental
engagement, government, faith and morality, and facilities—or maybe budget
appropriations [00:30]—in education. Would you take a moment to give some of
your own perspective in these areas? Let’s take a second and talk about the role of
instruction itself.

LOTT: The role of instruction itself… Learning is a human-to-human activity. And so
technology can’t step between that, [01:00] right?

ADAMS: Yeah.

LOTT: You learned from your parents by mimicking. Doctors learn to have a specialty by
going into a residency and watching another doctor. Instruction, person-to-person,
is the only and best way to pass knowledge on from human to human.

It’s the foundation. Technology can’t replace that and technology should never get
in the way of that.

ADAMS: Yeah.
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LOTT: Right?

ADAMS: Yep. Excellent. So really, instruction boils down to mentoring, [01:30] in a sense.

LOTT: Yep.

ADAMS: Yeah, okay. The role of parents...

LOTT: Parents set the morality, ethics, life habits, and overall thinking discipline of the
child. The child will always be a reflection of the things that their parents give
them in a healthy relationship. [02:00]

You have unhealthy relationships, and that’s fine, and those are very, very small in
their exceptions. But in general, when families are stable, the children feel free to
focus on other things. When families are unstable, children grow up with an
insecurity and an inability to focus on their education.

So parents are ground-zero. Parents are the primary educator—period.

ADAMS: Yeah. Yep. Period. I agree.

LOTT: Schools are just an extension [02:30] of the parent’s effort to educate their child.
And I think too many parents abdicate that role to the school system, but we
understand that in successful school systems parental involvement is the number
one factor. Period!

ADAMS: That’s right.

LOTT: It’s not technical, it’s not buildings, it’s parental involvement.

Part 10:
The Role of Government in Education | Interview with Paul Lott | Part 10 of 12
[00:00 to 09:24]

ADAMS: What about the role of government?

LOTT: Okay, so the role of government in a … government is necessary in education
because of the scale that we need to educate… that needs to go to every citizen.
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So in order to create some level of consistency across the nation, there’s a
necessity for that government role.

But that government role, [00:30] in my opinion, should focus on academic
subject matter and delivering core reading, literacy, and math skills. That’s the
role of government in terms of that top administration.

I don’t think that the role of … well, part of that I think the government should
not be involved in is using money to control behavior and policy. There’s a reason
why we have local controls [01:00] of schools. And when money comes down
from higher levels and is fed down, that money is used to pull away control from
those local school district, and I can’t agree with that.

ADAMS: Yeah, yeah. So let me ask you this question as it relates here. Let’s just be honest:
education in the country is largely a monopoly, okay? When 8-9 kids out of 10
[01:30] are in government schools, and all of those schools are controlled fully by
government, then it becomes a monopoly.

Would you concur that, really, government...with every other—maybe with the
exception of high tech and media and things right now—government’s role has
historically been to keep [02:00] monopolies at bay and to create diversity and
opportunity so that there’s competition and competition almost always lowers cost
and improves quality… What do you think about that in the sense of education?

LOTT: So education is in the same category as medicine. Whenever government money
is interjected [02:30] into a core system, capitalist principles don’t work. Right?

ADAMS: Yeah.

LOTT: Medical costs increase because money comes from somebody else. And it’s
injecting into the system so the system orients itself to how to get the money from
that 3rd party system, right?

ADAMS: Yeah.

LOTT: It’s not actually from the people who consume the services; [03:00] it’s from a
3rd party source of money. Look at higher education, right? Higher education gets
a lot of money from government.

ADAMS: Yeah.



LOTT: It doesn’t increase the quality of the colleges, it just makes more of them who
angle to get the federal money, because the criteria to get federal money is not
linked to outcomes of students.

ADAMS: Yeah.

LOTT: It’s linked to processes compliant with government programs and policies,
[03:30] etcetera, etcetera. So it essentially amounts that government has an
outside control over private institutions in higher education. Right?

Because they say let them do this, do this, once they’re dependent on the money,
I’ll take the money if you don’t do it. Right? Government using money to control
private education. So when we go to government-run schools and public
education, [04:00] that’s the problem we’re going to face, right?

If we said, let’s go full competition; we’re going to introduce vouchers, what’s
going to happen over time is, A) zoning boards are going to make it difficult to
create enough alternative education seats for most people to take advantage of
vouchers, right? So government will make a rule to limit it, okay? Limit choice.

The second thing is that for those schools that successfully [04:30] attract
voucher money, [at] some point in time, the government—even if it’s a private
school—can just come back and say teach this, teach this, do this, do that or
we’re gonna take the vouchers away.

ADAMS: Yeah.

LOTT: Right? Because there’s always going to be a qualification program to eliminate
fraud, and those rules are going to be put in place by government. What I espouse
is this: I think that we have plenty of examples of charter schools [05:00] in this
country that have done wonderful work.

ADAMS: Yeah.

LOTT: I would rather see a public system of independent schools…

ADAMS: Yeah.

LOTT: ...and have choice within that foundation.



ADAMS: A lot of people that are in the space and really looking at what the reality is agree
with you. Because it’s still [05:30] taxpayer-based, it’s not government money,
it’s taxpayer money—let’s redefine the language here.

But when the boards are controlled by local people and local boards that are not
connected to the government system but have direct managerial oversight and
responsibility, therefore there is accountability. The difference between a [06:00]
public charter school and a public school, period, is—in fact—accountability.

A public charter school—if they’re not performing to set standards, get shut
down. A public school that’s not performing to set standards gets more money.

LOTT: Right. I have no problem with the public owning the facility, or the government
owning facilities, or making these facilities and maintaining these facilities
[06:30] and making them available for charter programs.

I don’t really support vouchers to private institutions only because those private
institutions will eventually lose their independence. And then have nowhere to go.

ADAMS: Yeah. Exactly.

LOTT: And I think that when we look to the education of the future, consolidating
government control [07:00] of public schools means that there will never be true
innovation. And I’ll give you an example of this.

The government has been focused, since 2005, on using technology to teach,
right? And somebody thinks it’s a brilliant idea to give a bunch of kids computers
and they can learn better, somehow, than if they have a real teacher. Okay?

The problem with that is that science doesn’t go there [07:30] and the educators
don’t care. The movie industry did a study back in the day when CGI was first
coming out, and they wanted to know if a CGI character could invoke the same
level of involvement as a human character on film.

So they hooked up some monitors on people and they had a person deliver some
information, they had an AI with a face deliver information, they had a cartoon
face deliver information, [08:00] and whenever a person—even recorded vs.
live—whenever a person was on screen, more of the brain became active.



Whenever there was an artificial entity on screen, less of the brain lit up. Right?
And if you go to early childhood development studies, the human species has
survived because we’re designed to look at another human face for our learning.

So technology—the place where it should be [08:30] focused is in assessment,
right? If the thing that takes a teacher’s time away from teaching is assessment,
but assessment is critical to know how the student is doing with just a lesson plan.

There’s nothing that could stop us from having an enormous database of every
math problem possible with its answers in an AI to where a teacher could
immediately get results from student assessments and then use those assessments
to personalize learning [09:00] for those students to be able to do it.

We have enough AI that teachers should not be spending their time after school
grading papers. Now imagine the world where we did that; where we gave a
teacher back more than half of their time because we used technology to put them
and keep them in the classroom with the kids.

ADAMS: Yeah, yeah.

Part 11:
The Role of Faith and Morality in Education | Interview with Paul Lott | Part 11 of 12
[00:00 to 04:32]

ADAMS: What about the role of faith and morality?

LOTT: You cannot have a family without a common set of rules and beliefs. You cannot
have a community unless it is a network of people with common rules and beliefs,
right? Every other way it’s called anarchy.

ADAMS: Yeah.

LOTT: [00:30] The secular world wants us to believe that if we just give a child freedom
and choices, that they will make the best choices for themselves and everything
will be roses. The reality of it is that a child’s mind is not developed enough to
critically think until they’re older.

A man does not have [his] full capability until they’re 24; [01:00] a woman till
they’re around 16-18. The brain develops from the back to the front. The back of
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the brain is a language sensor. If we start out learning to communicate with our
parents, we don’t have critical thinking skills until well into adulthood.

ADAMS: Yeah.

LOTT: It is a ridiculous idea… so faith and morality gives us operating
parameters—which gives us emotional safety—to where we are [01:30] free to
pick up and learn those skills, right? If we don’t have faith—if we don’t use
faith—if faith isn’t part of it, then it’s too confusing. And I’ll give you an
example.

When’s the last time you jumped off of a skyscraper? … No really?

ADAMS: Not yet.

LOTT: Why haven’t you?

ADAMS: Because I have faith in something that I know is not going to be very good.
[02:00]

LOTT: You have no proof, but you have faith in gravity, so what you believe controls
what you will and will not do and you don’t need evidence beyond that. You don’t
need to go, “I wonder if gravity is real for me?” and then dive off of a building,
right?

ADAMS: Yeah.

LOTT: So our faith and our values create boundaries so that we don’t have to make a
decision about everything. So, true things, right?

ADAMS: Yeah.

LOTT A child needs to accept that. A child should not have to decide, [02:30] in every
situation, whether or not truthfulness is a merit. Right?

ADAMS: Yeah.

LOTT: I believe that all people… I believe the human race is designed to give love and
receive love, and that all of the ills of society occur when there’s a love deficit.
When either you fail to recognize [the] love you’re receiving, you don’t accept the



love [03:00] that you’re receiving… I think children grow up naturally accepting
and giving love.

I think we get to a certain point in our life where it’s a bit more complicated than
that. Because it’s like a dance, you know. You met your wife, I love you but you
don’t tell them. I love you but they don’t tell you. You dance around, you feel a
level of emotional comfort, you finally confess that you form a bond, you form a
family.

So faith is critical to our very existence, [03:30] and I’ve always said this: the
atheist and the man of God are both men of faith. Neither one of them can
absolutely prove their position.

ADAMS: Right.

LOTT: The atheist will tell you that science is not a belief, it’s a fact. Well, last I checked,
no one goes to a biology class, reads the book, hears about experiments, redoes
those experiments, reads those books, and absolutely proves everything. [04:00]

Secular science is built on faith of someone who did an experiment, and you
believe they actually did it, and you believe the outcomes because you read it.

ADAMS: Yeah.

LOTT: Literally, you’re having faith in someone’s witness that’s written down in a book.
How’s that different from someone who’s religious?

ADAMS: Yeah.

LOTT: Right? They’re having faith based on what someone witnessed and wrote down in
a book. It’s the same thing. [04:30]

Part 12:
Facilities and Closing Remarks | Interview with Paul Lott | Part 12 of 12
[00:00 to 04:16]

ADAMS: Great! Role of Facilities…

https://youtu.be/O5CwB__PGD8?list=PLUXcjU4vqG03ZWgCKOgAkCdIBK0pvYTEW


LOTT: I think that facilities could do two things: you can use facilities to add character
and identity to an education process, to create a sense of community. Right? But I
think that we need to figure out what to do to make facilities [00:30] as functional
and as less of an expensive part of the process as we possibly can.

These days we’ll spend billions… I mean, look at the school budget! My
hometown, Wilkesberry, did a school consolidation. They signed a paper for like
68 billion dollars for consolidating the high school. They’re going to pay this off
over 10 years and they’re looking at tax revenue that comes in to how much they
can pay and service debt and blah, blah, blah, blah, blah… [01:00]

They never considered—and the reason why the schools cost that much is because
it’s public money and people make bigger decisions over money that’s not
theirs… so that’s my issue with facilities.

I think that schools should own their facilities. I don’t think they should be
privatized so much, so that if we need to move… in my world, a system of
[01:30] charter schools from building to location to building etcetera, etcetera. I
think that’s efficient. I think in terms of safety regulations, the zoning, you know,
we don’t need to get into that thing…

ADAMS: Yeah.

LOTT: And so I think that they should have them but that they should be as minimalist as
possible.

ADAMS: Right, right.

LOTT: They can serve the purpose.

ADAMS: I often say it this way: facilities are important, but they don’t educate. [02:00]

LOTT: Yeah, they don’t do anything. Yeah.

ADAMS: They’re a shell… so it’s a facility, it’s a housing, but the actual education is a
people process. Alright, great! So our primary audience is parents, educators, and
legislators; do you have any final thoughts you’d like to leave with them?



LOTT: [02:30] Final thoughts [are] that we are failing our children when we fail to teach
our children that communities make good schools. And we have to start there. So
Communities make good schools, it’s families that make good communities.

The end-goal of this is that you can’t build a better school before you build a
better [03:00] student. We need to add to our system the process of teaching our
children how to learn.

We need to add reading rigor into our system and we need to have preschool
programs that are preschool programs for parents to learn what they need to do,
be it video series’, be it live webinars, [03:30] be it required training before they
enter kindergarten if the kid’s going to be in kindergarten…

We need to start working with the parents and educate them on how to parent for
student progress. And we need to look at community cohesion and family
cohesion as the ground-zero for education. You never, ever lift up a school system
before you lift up a family.

ADAMS: Absolutely.

LOTT: They have been throwing money at it and trying it for decades. It doesn’t work.

ADAMS: Yeah.

LOTT: The problem isn’t the school. [04:00]

ADAMS: Wow, Paul, thank you so much for spending time with us, you’ve given us a lot to
think about, I appreciate you taking time to share with us.

LOTT: It was fun!

ADAMS: Yeah! Well thank you so much!


