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Introduction:
Intro: Interview with Jack Appleby
[00:00-2:39]

ADAMS: Jack Appleby is a lifetime resident of Fulton County, Pennsylvania, where he
lives with his wife, Judy, and enjoys time with his two adult children and three
grandchildren. Jack holds a Bachelor of Science degree in Biology, a Master of
Education degree in Biology, a secondary Principal Certificate, and a
Superintendent’s Letter of Eligibility in Pennsylvania—all earned from
Shippensburg [00:30] University.

Mr. Appleby has worked nonstop in the field of education for the past 46 years.
His longest service was at Greencastle-Antrim School District where he worked
for 34 years. He started as a classroom teacher, worked his way through the
administrative offices, served as interim superintendent, and finished his career as
Director of Secondary Education. [01:00]

Upon his retirement, he became adjunct professor at Hagerstown Community
College and also worked as Headmaster at Grace Academy, a small faith-based
K-12 school located in Maryland. His most recent endeavors have been working
in the international education field with schools in South Korea and China.

Mr. Appleby has given presentations at numerous education venues [01:30] at
both the state and the national level, including the High Schools That Work
conferences, the Pennsylvania School Board Association (PSBA), and the
International Youth Forums held in Frankfurt, Germany and Mungyeong, South
Korea.

He recently co-authored a book [02:00] with Dr. Duff Rearick, titled First Choice:
Changing the Habits of Education.

https://www.youtube.com/watch?v=mmplExBTY3M&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=1


It is a real delight to be here with Jack today. Jack, it’s great to have you on—just
excited to ask you a bunch of questions and get your knowledge, wisdom, and
experience into this conversation.

APPLEBY: I really appreciate your invite. Not very many people even ask me questions
anymore [02:30] so this is a grand opportunity to talk a little bit about my
passion.

Part 1:
Students & Instruction — Part 1 of 16: Interview with Jack Appleby

[00:00-06:47]

ADAMS: Why don't we jump right in? We're going to start with a focus on Instruction.
Students and Instruction.

When speaking on education, people used to refer to the three Rs: Reading,
Writing, and Arithmetic. These were considering the core foundational skills for
learning. So, here is the question: are they? And why are we seeing such a
decline in these skills among students today and, [03:00] subsequently, in the
workforce?

APPLEBY: Well, because I think we have lost our focus. One of things, as I look through
education and my last years in the public world, is that we were trying to go too
many directions at the same time. And we found, at least in my experience, when
we started focusing on specifics and watching specifics [01:00] our program
increased.

And, so, as every time some new idea would come down the road, they would
want to implement it. But the issue is, at least in education, when you implement
something they'd never take anything away. You ended up diluting your program.
And what has happened over time is that your program has become diluted
instead of focusing on the major points—the big rocks, as we would call it in our
world [01:30]—we were focusing on all these little things.

And so what happens is, we have really lost our focus in education. I think that's
the problem. So it has moved to almost a point where we look at numbers now,
we look at test scores. We look at things that really have importance—and I can
show you how they can have importance—but we just have lost our focus.
[02:00] That's the bottom line.

https://www.youtube.com/watch?v=ZkaxjAWX1u8&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=2


ADAMS: Just a moment ago you talked about "big rocks." What do you consider to be the
most essential big rocks, or those areas of learning for today's students to flourish
in the world today and for the next 50 years?

APPLEBY: I think the thing we lose track [of] is we have a tendency to define things in the
immediate. But, as a kindergarten kid comes in [02:30] and you start looking 13
years out, what do they need in 13 years? That's pretty hard to predict.

And so, you need to start looking at what are you really teaching them. You need
to start thinking about not so much how to type on a computer but I need to teach
them how to think, how to look at things, how to evaluate, how to make
decisions, how to go into an unknown and be able to put all the pieces together.
[03:00]

And we have gotten to the point in education where it's about learning something,
taking a test, and spitting it out then forgetting it and moving on. It isn't about
long term change. It isn't about—and I'll use my language—growing the
individual, it isn't about growing the kid, it isn't about adding value. It's about
meeting whatever issue is at the moment.

Whatever the political waves might be from the state, [03:30] or your
Departments of Education, or could even be a community type of issue. And so
what's happened is we've really lost the essence of kids' skills that they need to be
able to use in life because education isn't any more about information. If I wanted
to know something, Melvin, I can just Google it! We don't need that anymore.

We need to go back to teaching kids, [04:00] ok, you have all this stuff forming
around you, how do you think? How do you put it together? How do you
discriminate between truth; what's right, what's wrong? It's those kinds of things
that have gotten lost and the whole picture of education has become very cloudy.

ADAMS: I understand exactly what you've said–but, and I know there's maybe been a shift
away from subject matter [04:30] or content matter—and you've talked about
helping make sure they learn how to think—but are there certain things, those
certain basic skills that are absolutely essential? What are those big rocks?

APPLEBY: Big rocks; number one—If you teach a child to read, and to read well, they can
overcome just about everything. Reading is a fundamental skill. You have to be



able to [05:00] absorb information, and reading is the way we do that in our
society. And you also have to have some math skills.

They don't have to be huge skills; you don't necessarily have to be able to do
advanced calculus, but you need math competency. You need fluency. And also,
probably in our world today, you need to have some sense of technology; how it
all fits together, how it works, how to be able to survive. [05:30]

I have a friend who retired from education, and he refuses to get a computer.
Now just imagine how far behind he is. But he just doesn't believe that he needs
to learn that. And probably, the last thing a kid needs—other than being able to
read well, a little bit of math, a little bit of technology—is to be able, again, to
think and apply and be critical in their development. [06:00]

It really hasn't changed since the very beginning in the one-room school. We
have made it more difficult than it is. It's about relationships, it's about
connecting to your community, helping kids find values.

But the core academic content is: teach them to read, teach them to do a little
math, teach them to get along, teach them to look at situations. [06:30] It's just
that simple. The issue is we have lost the simplicity and put in all these complex
things that really don't mean much.

Part 2:

Relationships in Education — Part 2 of 16: Interview with Jack Appleby

[00:00-04:39]

ADAMS: So true. We're going to dig into a few more questions that I think will help you
open up that even further. You mentioned the word relationships. Some would say
that education is that critical interface between the student and his or her teacher
where learning takes place. Do you agree? And, if so, how can we unburden
teachers to teach and grow each and every student?

APPLEBY: That's an easy one. [00:30] If I ask you about your schooling, whether it's good or
bad impressions, you always talk in terms of, well, I remember this teacher
so-and-so, and you'd give the teacher's name. We remember school in our
history—it's not the content, gee, they were the greatest teachers in the world,

https://www.youtube.com/watch?v=C8yoQIzi9Ic&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=3


they taught us the Pythagorean Theorem or whatever—the issue is you remember
the people who had an impression on you.

So, the teacher-student—[01:00] if you look at the hierarchy of education—that is
the magic space where learning takes place. It isn't the principal. It isn't the
superintendent. It isn't the school board. But it is that space where that magic
happens between that teacher and that student.

And we really need to uncumber the teachers so we can give them, what I would
call in my language, trust and freedom. [01:30] Your curriculum isn’t your
teacher. You can have the best written curriculum, you can buy the best thing
there is on the market, but if you don't have a good teacher it isn't worth anything.
It is that magic that occurs between that student and that teacher, and that's a
relationship. And that relationship is unique.

Education—and this is where it has probably changed the most—it is both art and
science. [02:00] It's a mixture. And there are some people that are just gifted with
working with their children, be it high school kids or whatever age—even adults,
and they can get the information across. And it really isn't the information that's
critical; it is what is being modeled to them.

So, teachers are a priority. And sometimes we lump them and give them a
negative—[02:30] well, as an occupation, teachers get knocked all the time. "If
you can't do it, don't become a teacher." That was one of the quotes I used to hear.

Also in the economy, I remember the day where a student told me, “Mr. Appleby,
I don't think I'm going to school and I'm not going to become a teacher because
my daddy can get me on at MacTruck and I can join the union and, Mr. Appleby, I
can make more than you.” And, you know, he was right. [03:00] He was right, at
that time. But that time is no longer there.

But the issue is: we look at education in not the proper way. We don't have the
right perspective about it. Even when working with international kids—it's
amazing what parents of different countries have as impressions of what
education can do.

In America, I think we have lost what I would say is the value [03:30] of
education, the value of learning. I can tell you working with Asian students, their
parents would sacrifice everything for their child to get educated because that is,



in their way of thinking, the way they are going to improve themselves. And that
isn't necessarily the case in a typical school situation in America.

Again, I think we really need to look at that relationship. We need to look at
where we are investing. [04:00] We need to look at our budget: is our money
really getting to the kids? Are we really making a difference for the kids? And, of
course, our motto when I was at Greencastle was "Children First."

If your decision isn't impacting kids positively then why are you making that
decision if it doesn't affect them? And that means teacher training, all those
things. You need to work on that [04:30] space between the teacher and the
student.

Part 3:
Learning & Achievement — Part 3 of 16: Interview with Jack Appleby
[00:00-04:16]

ADAMS: Let me zero in with some narrow focused questions that maybe will help with this
a little bit. How do you measure learning and achievement? You kind of broadly
hit that, but how do you measure learning and achievement? And how do you
measure rigor in a program?

APPLEBY: Well, you decide among your organization: what are you going to track? What
kind of information? [00:30] This book is called First Choice, so one of the
things we came up with is we asked a kid by the time they got to be a senior, "Did
you get your first choice?" “Did you get into that school you wanted to get into?”
“Did you get that welding job?” “Did you get whatever, did you get your first
choice?”

Because education, at least the K-12 issue, is taking that first step out. So one of
the ways you can evaluate [01:00] is just a simple thing like that: a senior exit
survey, and we did it for years. Did you get your first choice?

And then that also tied in to things like career path development and how kids
decide those things. It's all connected, Melvin, it's just all connected. There isn't
any piece that isn't connected, but you have to decide where we are going to
measure.

https://www.youtube.com/watch?v=bPC2IzTkEUM&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=4


We were forced to measure the high stake test in Pennsylvania, and every state
has them. [01:30] So you use that data, you can't not use that data. You have to
see if that is growing. Now, what you try to do is, try to create an environment
where you're impacting those numbers but not doing it artificially. You know,
some schools cheat. They put in preparatory programs so they prep the kids on
how to take the test before they take the test. [02:00]

My philosophy was, well, if we are doing the right things and teaching kids the
way they should be taught, our curriculum and what you're doing in the classroom
will automatically reflect positively on the test.

It shouldn't be something we have to do special. So, we made a list of a series of
things that we used to measure our program. A lot of it was parent surveys,
teacher surveys, and student surveys, because attitude means a lot. [02:30]
Confidence, I guess you would call it in business.

Does the public have confidence in you that you're making the right decisions and
feel that you're meeting the need? All those things we sort of put together. But
also, as principal, I have to have a degree of accountability that I say, “So
teachers, this is what I expect, these are the lines of basic behavior.” So there's an
accountability piece too. I'll give you another way of looking at it. [03:00]

We sometimes find that we have teachers who get into the business and once they
get their certification they stop learning. You wouldn't go to a doctor who hasn't
been keeping up on the common practices. We'd call that malpractice.

While in education there is a malpractice, and me as the leader, if I'm not growing
my teachers how can I expect them to grow [03:30] my students? So it's a growth
relationship, and a learning relationship. A lot of schools, I think, practice
educational malpractice.

I can teach any student to raise their SAT score by teaching them how to answer
different types of questions. I don't even have to teach them the knowledge stuff, I
can just teach them this is how you answer this kind of question. I think that's
[04:00] one of the things that has happened in education. We've been teaching
kids how to deal with the assessment but not really how to deal with the
assessment in a natural way, but in an artificial way.



Part 4:
High Stakes Testing — Part 4 of 16: Interview with Jack Appleby
[00:00-05:06]

ADAMS: Actually, the next question I had was: How do you overcome the high stakes
testing which you just alluded to? And you talked about how schools, you said
"cheat," basically help the kids know what is going to be on the test and how
you're supposed to answer them and that there is a better way to do that.

Maybe you've already answered that question, but here's a follow up question:
[00:30] is this commonly used testing process that schools, driven by the states
and even the federal government to some extent, use, is it really reflective of a
program's quality? I think that's what is assumed, but I think I am hearing you say
quite to the contrary.

APPLEBY: Right. I don't think testing reflects the quality of a program. I think what happens
[01:00] is we lose track in the numbers. Testing is really about comparing district
to district, state to state, even U.S. to a foreign country. I hate to say it, Melvin, I
don't want to be offensive, but that's what politicians want to say; they want to see
those numbers so they can qualify things.

Now, testing is good if I can show, what I call, added value or growth. So, if
Melvin takes the test [01:30] in 8th grade then takes a similar test in 10th grade, if
I can see growth in Melvin then that test was positive because I'm measuring
something.

But test data should be done and looked at from an individual-to-an-individual,
not to group-to-group, because if you break out your subgroups in a school you
have a range of students. The schools that score poorly, [02:00] they may make
all kinds of excuses. But if I can take that data and look at it kid by kid and share
with the parents and show growth, that's a positive thing.

What we are doing in education—and people don't really like reducing it to this
simplicity—is we're growing people. We're growing people; that's what we do.
Being a teacher [02:30]—the only more important job than being a teacher is
being a parent—is growing a kid.

We want to grow them up so they can become productive members of our society
and community. And we can only do that individually. We've lost the individual.

https://www.youtube.com/watch?v=1MtEHFBshuY&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=5


Now in public school, individuals that rise to the surface or the kids that have,
what I would call what they call in the business, IEPs (Individualized Education
Plans)—that would be your special ed kids, [03:00] which definitely need to be
attended to, and your real gifted kids—what happens is in public schools the 80%
of kids in the middle...they're just left to go.

Whatever comes out, comes out. And that's not fair. Also, if you read our book,
you'll find we really believed we needed to create an educational plan for every
student in every building in every year. That was critical [03:30] to get kids
thinking about where they wanted to go and that kind of stuff and help them in
that process. I'm not sure if that answers it, but I'm not a fan of high stakes tests.

ADAMS: There we go, and I'll throw this in for free. All of us have been involved in
education in the classroom, whether students ourselves or working with students.
You have some individuals who are brilliant, [04:00] who are great people who
have tremendous skills and will flourish in society but they don't do well at
testing—to answer questions in all the different forms of testing.

There are some that would do really well in an essay-type test and others [04:30]
that would not do well at all in an essay-type test and so forth. Even different
people respond differently to different types of testing.

And so testing is not really the best model when comparing people to people. I
agree with you: when you compare a person to themselves in the process, you can
see patterns and growth and that is [05:00] ultimately what we are looking for.

Part 5:
End-Consumers of Education — Part 5 of 16: Interview with Jack Appleby
[00:00-04:56]

ADAMS: Let me go on to our next question: who are the end consumers of education, and
should they have a say in the programming?

APPLEBY: That's a fascinating question as you process it. I believe the end consumer is the
kid. But the consumer is also the parent. It's the community. It's the people who
are going to [00:30] hire these kids.

So I think it becomes imperative for educational groups like the school to be
talking to those people because as consumers they need to be giving you input.

https://www.youtube.com/watch?v=nVq6EkYjnfk&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=6


But the most important end product is that student. It's that student that walks
across the stage in 12th grade [01:00] that we then have data on that tells us
whether or not we did a good job.

Now, we only know if we did a good job getting them there and if they have some
plan to go to. We don't know what happens four years, five years down the road.
But, hopefully, by probability if we have prepared them there will be a higher
percentage that will do well down the road.

But it's interesting: I'm working with a school right now that is an [01:30]
international school that actually follows their kids every year to the university
and visits them at the university. Now, I don't know how you'd do that in public
school. I think it could be possible. But they never lose the touch of the student.
They're still part of the family, and it's very family oriented. You want to be able
to change people. That's how you change them: you maintain that relationship.
[02:00]

We almost, in some ways—once the kid becomes a senior, we forget them, and
that's sort of what the lower animals do after they hatch their babies. They have
the babies then forget them. We need to be more purposeful with our alumni, and
our relationships, and the future. Keep those connections, and we don't do a good
job at that.

ADAMS: Well, unfortunately, part of the problem [02:30] there is, many schools—I would
say most schools—are really driven by economics rather than the student
relationship and the growth and productivity of that student.

While they care about that, as soon as that student's no longer enrolled there
where they're getting income out of them, ok, they check them off and who are
the next kids that are resources [03:00] for us as a school? rather than us being
resources to them as a student and as a citizen.

APPLEBY: Right, I agree. I agree. We really just need to do a better job. Particularly if you
get out of the state run schools where you get subsidies from the state and you can
have taxation and you can raise money.

But if you are in the private sector, it's much more difficult because you have no
[03:30] revenue. And the revenue is based upon the bodies you can attract and if
you have any relationships with people who have money in philanthropy and if
you can get them to buy into the philosophy of your school.



So what happens is, private schools—as I have seen—they work on a very slight
margin and often the kids suffer because they don't have the money to provide
some of the resources that you'd really like to have [04:00] in an educational
setting. And I've seen a lot of scrimping and saving.

I saw kids paying to use the microwave or one of those big water containers put
by the door where people can drop change in. It's so piecemeal, and there's sort of
an unfairness in that set up. But also some of those schools that were formed in
that private sector [04:30] were trying to get away from the public world too.
And, it was originally in the 70's, a lot of isolation.
But I think now we have got to get past that because I think there's advantages to
both models and you can't be exclusive. You need to be able to be able to work
together.

Part 6:
Career Goals — Part 6 of 16: Interview with Jack Appleby
[00:00-04:53]

ADAMS: Alright, so my last question—tied to instruction and students here—should every
student have a career goal as they start highschool?

APPLEBY: Well, if you read our book, Melvin—yeah, we instituted that and we found that to
be very successful. When we would bring a kid through the transition of middle
school to high school—those transition points are critical. [00:30] And so we
would have a meeting with every parent and their child and we would lay out a
four year plan.

Melvin, if it was your child, we would ask, “What do you want in four years?”
And we would ask the child, “What do you want in four years; where do you want
to be?” And of course we got a whole range of answers, but the bottom line is, we
started them thinking and their parents thinking that this is more than just a lock
step: [01:00] I choose this course, I take this…

You have to be purposeful to get to the other end, and you have to be purposeful
in what you’re going for. Because—now, we didn’t use these words in public
school—but God has given us all different abilities and capabilities and you really
need to move where your passion and your heart is.

https://www.youtube.com/watch?v=0udd3LpPNmw&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=7


So if your passion and your heart is that you want to work in the metal works and
you want to do welding, [01:30] then I need to do everything I can as principal to
help create a schedule that will get you there. If you want to be a veterinarian or a
doctor, I need to get you there. The point is, you got to start that…

So what happened in school was, I could walk up to any students and strike up a
conversation and say, “Hey, where are you headed, what’s your plan of attack? Do
you have a career….” it’s amazing how starting that conversation early—and then
we would revisit it every year… [02:00]

We would have formal parent conferences when we started it in 10th grade and
then later—it was amazing involving parents in that discussion because A) the
parents were able to see into the classroom and into the school—you know, one of
the darkest areas is for a parent to look into a school. They can’t see it.

Now, they see it in elementary because elementary teachers are very welcoming.
Plus elementary teachers [02:30] aren’t dumb. They know they can get a lot of
free labor from parents. But when you get into the secondary level, it becomes
nearly invisible. It’s very difficult. Now there are always those parents who are
the helicopter type, or whatever you want to call them—the lawnmower type that
will simply just mow over you. There’s a small percentage of them but there’s not
a high percentage of them.

Now I will tell you that there’s parents of that type in the Asisan culture and it’s
about [03:00] 80% because they’re concerned about what their child is getting.
But in American culture, when you have parent conferences, generally the parents
that come are not the ones you want to see. Even if you send invites, they don’t
show up. It was a challenge even back in—as old as I am—that was a challenge
you had to overcome.

But a career path is essential. [03:30] Because if not we’re wasting resources,
we’re wasting effort, money—we’re wasting all kinds of things. Not helping that
kid in those four years of highschool to move along a pathway that will move
them where they need to be… because we know we are driven by our
passion—what we love to do.

And if we can connect you to what you love to do, the probability—when you
take those next 5 years after highschool will be more successful [04:00]—higher
percentage. It just makes perfect sense, and we found that there were so many
gains in it that it was well worth the investment of time and effort.



Plus we could follow kids, we could see their growth. We could see when they
started to struggle. We could see all kinds of issues that were visible if you just
say, “Ok, you’re gonna start and 9th graders will take this, [04:30] 10th graders
will take this, 11th graders take this…” but to differentiate—that probably is a
word we use a lot that we are very poor at—is we differentiate. And we need to
treat those students as individuals. And I think we can do it. We have the tools to
do it.

Part 7:
Parents in Education — Part 7 of 16: Interview with Jack Appleby
[00:00-06:47]

ADAMS: Let’s zero in on the role of parents. So what you were just sharing about the
contrast between the average Asian parent and the average American parent, in
your experience—how the Asian parents are much more involved and engaged
with their students’ academic and learning process.

From my own experience—and I’m asking you from the standpoint [00:30] of
your own experience—would you now agree that students always do better when
they have active engagement—now, obviously there’s positive engagement and
then, like you talked about the hovercraft and lawnmower type parent, which
sometimes that’s necessary, but where a parent is actively engaged in the process
of the child’s instruction and learning. [01:00]

For starters, the parents are the first instructors. From the time of birth, all the way
through, the parent is the primary educator. Would you agree with that, first of all?

APPLEBY: Alright, let me throw a couple of other pieces in there as we’re going through.
Think about school curriculum in general. What don’t we teach kids to do?
[01:30] We don’t teach them to be a parent. You realize, we don’t teach kids how
to be a responsible parent and what parenting looks like. If anything, a lot of those
programs have been cut out.

So if you look at parenting and if you really want to hook a parent, you must start
early. We started, at birth—when we found out that a parent in the community had
a child—we’d send out books [02:00] and nursery books to try and make that
connection early. And I can tell you that it pays benefits. Because  A) if the parent
reads to the child in their lap, guess what happens in kindergarten/first grade?

https://www.youtube.com/watch?v=I2KFuvMPAHk&list=PLUXcjU4vqG00-p-yYBUBkfYVmyqexKP6h&index=8


They can read. That’s one of those skills that we want them to be able to do, is
read. So if you get a parent doing that, it helps you in lots of different ways.
[02:30]

In elementary, you have PTA, so parents are lining up. Then it’s during the middle
school years when parents are—when their kids are going through that puberty
stuff and parents and their kids sort of split. And the kids don’t want to see their
parents anywhere close by.

The challenge, though, is to keep parents involved until you get them to
highschool. And that’s one of the reasons why the Career Path thing [03:00] was
so successful. We reconnected with the parents and showed them—because
during middle school, it is one of the most unique times to educate kids. Research
says that you would be just as well to let them alone those three years than to just
let that gap...because that’s just what research says, it’s just difficult to teach them.
We have done all kinds of creative stuff.

But parents are crucial, [03:30] and you really have to work to connect with them.
And that means that with our technology, you need to be putting out—for
instance, and I hate to use an example, but with the school I’m working with now,
they put out a weekly… an update for the parents of what happened—all the
positives and stuff.

And they send out pictures from classrooms during the week. So parents are
constantly getting information about what’s going on [04:00] at school. If you get
that kind of information, you automatically start connecting. You start being
positive. And I can tell you that when I was in the public system, I didn’t do that
very much...at maybe key points of the year, but we never made it a focal point.
We never made it an issue. And that was probably a mistake.

Because if you look at education in general, [04:30] we didn’t want parents
involved. I mean, really. I’m not talking about me personally, but we didn’t
really…

ADAMS: The system—the system, you say.

APPLEBY: The system. The overall system, once you got past elementary, you didn’t want
the parents involved. Let us take care of them. And I think that’s an issue that
came from the governmental kinds of … We don’t want to smear the relationship
with those two—and you’re two seperate groups. [05:00] I think that was a



subconscious kind of thing that occurred (or unconscious kind of thing)—an
unintended consequence probably. And we need to do a better job with that.

But you have to engage the parent. Because in most schools, in most settings
(particularly secondary school), the most engagement that you got with the
parents were either with the band parents, the sports/athletic parents, or the kid
that went to the [05:30] assistant principal’s office. So if you weren’t in one of
those speciality groups, there really wasn’t that connection.

If you really want to get me talking, band parents can be a tad vicious because
they really protect their kids, they’re looking after the program. And eventually I
had a good relationship with them, but that was hard to get accustomed to. You
had this group of parents…[06:00] and you have the quarterback club… But
again, you take those kids out, you still have 80% of the kids and you don’t have
much contact with their parents.

I think that parenting is crucial. All the kids in the school I'm working with now
are boarding kids. We have parent-teacher conferences with American teachers
with Korean parents. We do it by Zoom, and if the American teacher can’t speak
Korean, we have a translator. [06:30] And so it’s about being high-touch with
technology—we didn’t have it when I first started teaching—but now there’s no
reason not to be touching every parent.

Part 8:
Parenting and School Policy — Part 8 of 16: Interview with Jack Appleby
[00:00-05:25]

ADAMS: It seems that many parents today consciously or unconsciously see what was once
called “parenting” as the responsibility of the schools. How do you engage
parents like that? And have school policies helped to nurture this attitude? I think
we maybe spoke a little bit on that, but could you dig at it a little more—it’s like
schools are feeding the kids. [00:30]

And all of the things that are what should be parenting responsibilities, so many
things are now being taken and done by schools. And it seems that many parents
are perfectly fine with that, and then there are those who aren’t at all happy—the
school’s caught between because they’re serving some kind of policy, they have
to do it and then some parents don’t want them to do it. Talk to me about that.
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APPLEBY: Yeah, I would call those things (we’ll start at the top) [01:00] government
mandates. I remember early in my teaching career, it was mandated that we had to
teach kindergarten kids about sexuality. Now, it was mandated. It wasn’t a choice,
you had to teach it.

So now you have kids—because the government says, “Well, we need to take care
of the kids whose parents aren’t feeding them and so we give kids breakfast and
lunch, and sometimes even a snack in the afternoon…” [01:30] And it’s not the
kids’ fault and I’m glad we’re taking care of the kids, but again we’re picking up
parent roles that we really shouldn’t. And if I’m doing that, and it’s involving
something in my classroom, then it’s taking away from that special time between
me and that child.

Because then I’m doing this or that, tracking this, or asking that...and I don’t want
to get into that. You know more about that than I do. [02:00] From the state
perspective, there are a lot of mandates, that if they were pulled away, it would be
helpful—and also to an economical advantage

When you have a big district, you have to have busses, there’s no question about
it. Probably one of the nastiest positions of the school district is the Director of
Transportation—particularly when you get in fights with parents about “I want
my child picked up at the door. I pay taxes” you know? You get into a lot of those
hassles [02:30] with developments… but yeah, parent accountability. “Now I
want the kids brought home at night too...so if they are in an activity, I want a
special bus that will bring those kids home.”

You start looking at that and you start weighing all those things and it becomes
imbalanced. And again, I don’t want to be political, but there are some political
beliefs by people who are politicians and believe that the [03:00] government
should take care of all this.

And I think we have made people more dependent, and also they expect it—it’s
an expectation. That’s one of the things we have found with the kids is that in the
later years in the public world, there was an attitude of “I expect it. I deserve it.”

And I think if we could change that attitude—and there wasn’t anything
connected to work or effort [03:30] on your part… I think that’s a mentality that
is haunting us in education.



ADAMS: So what I’m hearing you say is that the school is taking on roles that it should not
have to take on, either because of mandates or because of delinquency. [04:00]

APPLEBY: Yes! I would say yes. Kids who don’t come to school—fining the parents is the
best way—because if you affect the parents, they’ll make the kids accountable. I
don’t think we hold parents accountable enough. We have thought that we would
require parent conferences in our school district at one time. [04:30] So if you
have a child, you have to come. We’ll schedule it at your convenience, but you
have to come!

We were never quite able to push that over the political board level. But think
about that! As a parent, what do you have to do? Other than taking your child in
for kindergarten and registration, what do you have to do? There isn’t that much.
And so, at the get-go, [05:00] you really have no connection to the school.

And that’s why I was talking about how we needed to be reaching out more. We
need to be building partnerships more. We do it when the kids are little, because
everybody loves everybody in elementary school. It’s when into the upper levels,
that love disappears

Part 9:
Parents, Community, & Schools — Part 9 of 16: Interview with Jack Appleby
[00:00-05:36]

ADAMS: What we want to see happen is in the best interest of both parents and schools.
And it is that parents would fulfill the role of parenting, and that schools are there
to assist parents in the education of their child.

It is a partnership between the parent [00:30] and the school—whatever school
the parent choses. Because at the end of the day, as we’ve already established,
children do better when their parents are actively involved—they’re part of the
process, part of the support structure, they’re well aware and engaged with their
student and the teacher and the school.

So it’s this team that is [01:00] rallied around this student to make sure that this
student is achieving their best. Rather than the child is just thrown out into the
air...and then wherever it lands...and then who is getting blamed when the child
doesn’t do well. And that’s typically what we see in our society today.
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It is critically important that we understand that there are [01:30] distinct roles,
and everyone needs to own their role and when we do, we’re going to have
fantastic results.

APPLEBY: Oh my goodness. The issue is that if a parent depends upon their child to give an
accurate input of what’s happening at school, it’s not going to be the truth.
Because if you say, “What happened today at school, John?” they say, “Not
much.” You don’t really get any information because [02:00] you’re not
connected.

Or you get a slanted point of view, then the parent comes into your office and is
like, “Hey! Why did this occur in my daughter’s class” or whatever… So it’s a
relationship, and relationships take investment and time. One of the things I think
is missing in education is trust, and there has to be trust.

I was lucky to work in a school district in Greencastle. [02:30] Over time, we
developed trust with the school community. The school really was part of the
center of the community. The community rallied around us. It didn’t happen all at
once. I went through taxpayer groups, I went through a lot in my 34 years. Even
today—even since I retired—there’s this sense of—[03:00] schools are to be a
community school. They’re a reflection. Communities need to be built around
schools. Schools need to be used by the community.

School buildings don’t wear out, we just don’t use them! And we need to be using
them and getting the community in them. The seniors or what have you… I used
to let seniors walk the hall—this was before all this security [03:30] stuff—but I
used to let seniors walk the halls. That was a great thing! To let the older
generation connect with the younger generation.

Just little things you can do that make all the difference in the world. It takes
effort. It takes purpose—and that’s the other word I think is missing in education,
is we’re not [04:00] purposeful. If you’re in business, you sharpen your business
to be purposeful, on point, to make the most of everything you got. And we don’t
do that in education. I think we got pretty good at it at Greencastle. We need to be
honed into that.

The superintendent—that’s the guy who would be above me running the show
[04:30] and the board—really needs to be thinking about two things: Connecting
with the community, and “How am I going to fund this place?” Underlings like



me, a principal or a diretor, run the program, and as long as you’re getting good
results...

We need to measure results—I started measuring results by doing an analysis of
the senior class. How many kids have this GPA, or what percentage [05:00] went
on to school? And it’s amazing, but that’s what we’re measured by. Every year
we’re measured by the SAT score of the juniors and seniors. And that’s an
important piece of data, but it’s not reflective but it’s not all that we need to be
measured by. But I think if I could rebuild school, it would be all about
relationships [05:30] and individualization.

Part 10:
Government in Education — Part 10 of 16: Interview with Jack Appleby
[00:00-09:02]

ADAMS: Let’s switch directions and talk about the role of government in education.
Clearly, it's in the best interest of the government for citizens to be educated. But,
is it in the best interest for citizens for the government to be a monopoly provider
of education?

For example, today in America, the government controls both the collection and
the distribution [00:30] of funding for their own schools. And largely, because of
that funding model, about 90% of American children are in government
schools—a very expensive “free” education. Would you like to comment?

APPLEBY: It’s an interesting paradigm. A school board is one of the most local entities that
can raise taxes. And budgeting was always a [01:00] critical time during the year
for us as we project. And, of course, it’s also one of the critical things that
maintain the board's composition and superintendent’s contracts.

If there’s a bone of contention, it’s always over taxes. And you don’t get that bone
of contention—we were lucky at Greencastle—they were very soft on us about
taxes...now there are always people who disagreed. [01:30] But, that’s a sign that
you have a good program, when a community will support you in that way
without having a riot.

I went through a taxpayer group kind of thing and that was completely different.
But we got to the point where I think we could have sold our referendum to build
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or something. And you’re right… and one of my jobs was to help educate the
board [02:00] to understand how schools work.

When I graduated an 18-year-old off the stage—the next year, that 18-year-old
could become my boss. Because that’s all you had to be, is 18 and live in the
community. And, all board members—tell me, what do they know about running
a school?

Quite frankly, they don’t know much about that. They all have agendas. Every
one of them will have an agenda. That’s one of the bad things about the [02:30]
government, every one of them has a personal agenda. One of my responsibilities
was to help figure out what that agenda was and then try to massage that agenda.
They come in all different shapes and sizes.

But the issue is that we spent purposeful time to train—as you would say, “The
Government”—the board—what schools did. Every month we had a program
where we would march kids [03:00] in front of the board and they would talk
about what was going on. Because the board wouldn’t have known otherwise,
unless they had a child in the program.

It was amazing when you started educating them about what school really is, and
school really is about one thing—kids. If your budget isn’t reflecting that, then
there’s something wrong. It’s about kids. It’s not about your constituents (we had
some board members who were like, “Well what about my constituents?” and I’d
say “Yeah, what about the kid?”). [03:30]

So, the government loses that perspective. And also, most governments cheat. For
instance, the Pennsylvania state government is supposed to pay 100% of the costs
for education—well they don’t. They have a funding formula, you know all about
that from being in politics… and they massage it and bigger districts get this,
urban district get this… They have all kinds of money that they spread out.
[04:00]

And that is an issue. And they don’t take into consideration if you’re a rural
school or an urban school. They don’t take into a lot of consideration the clientele
you’re working with. Now if I have a population of special needs children, that’s
an expensive population—how do I do that?

So the answer is “Yeah, I agree.” It’s a funny system, [04:30] but if you didn’t
base it on taxation—a property, because property doesn’t change from one year to



the next. Now I understand why they did it. Because your acreage in your school
district doesn’t change. Personal income goes up and down, of course, with the
economy, so you have to have some system.

The issue I have is, why can’t that money follow the child? [05:00] And a lot of
people disagree with me in that regard, but if I now the cost of living in my school
district—with the factors in the formula—and I know the cost of educating a child
is $7,000, why doesn’t that seven thousand dollars go to where the child is at?

The only thing that really smacked us hard was the Cyber Charter Law that was
instituted. Basically, a parent could enroll their child in a [05:30] Cyber Charter
School, and whatever the bill was, we had to pay it—and we had no input into
what the quality of the program was. They could be reading comic books and
getting credit, we didn’t know, there was no way we could prove it.

And so, as my boss would say, “That makes the playing uneven.” If you could
even out the playing field and say, “Ok, every one of you can choose”, what
would happen? [06:00] And this is my gut reaction—what would happen is that
our schools would get better. Because competition would force us to be better at
what we did. And there’s nothing wrong with that.

Right now, with 500 plus school districts in Pennsylvania, they’re all different.
They’re all uniquely different in unique [06:30] communities, but I think public
school would thrive. There’s a lot of people who disagree with that. I think it
would be worth a grand experiment to find out.

I would do away with that Cyber Charter stuff where you can go anywhere.
Because we were losing huge blocks of money and had to pay, but we had no
involvement in the quality of the program. [07:00] And I think if you’re going to
put money towards it, you should have involvement in whether it’s good or not.

ADAMS: Yeah, so I think different places have different experiences there. I think your
situation was almost like a public charter-type program. There are other places
where the local school system has a virtual academy, so to speak, so the students
can study at home—they get sent a [07:30] computer and it’s a curriculum put
together by the local school system. The system gets the funding for that …

APPLEBY: When we created our own online program, we put one of our teachers in charge of
that, and they went out and talked to parents and said, “Hey we’ll give you the
same thing and the teachers teaching it are state certified people [08:00] that we



will attest to and they’ll run the program...and your child can do this instead of
that.” And that’s how we got around it.

You could easily lose several million dollars. Of course I don’t have the answer to
it, but now—because I worked in the private sector, the faith based schools—it
would be so nice if even a portion of what they take in could be put into [08:30]
that and have quality schools. If we’re really concerned about the most important
thing—the student.

ADAMS: Right. Exactly.

APPLEBY: But if we’re debating other stuff—which always enters the picture—then it gets
cloudy. But if we’re looking at giving every child in America the best education
that that child and family wants, then that’s what we should do. [09:00]

Part 11:
Politics in the Education System — Part 11 of 16: Interview with Jack Appleby
[00:00-02:42]

ADAMS: Let’s switch to another question. Let’s talk about politics in the educational
system. Many “top-down” mandates exist that are burdensome and
counter-productive—and not just in government schools. Wouldn’t it be better to
look for places where these mandates could be relieved? What are your thoughts?

APPLEBY: Oh yeah, we mentioned that earlier, but yes. There are mandates coming down
from the state boards of education [00:30] and from the federal government.
Schools need to be run by local boards, by people who are voted-in roles by the
community. Because even those people become politicians.

They may not start out as politicians, but they become politicians with time
[01:00] because of community pressure and what have you. I don’t think you can
change that, it’s part of human nature probably. But I think if you could just look
at all the rules that exist and say, “Ok, what can I pull out and no longer do?” That
would be a tremendous relief!

And it would also put a little ownership on some other aspects—like we talked
about parents, the community, what have you. [01:30] I think it would be worth a
shot because we’re constantly adding rules to stuff all the time, and rules are
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always generated for a minority that impact the majority. So we need to look at
those, and I would say—as a politician—that’s a role you should be doing.

To see, “Okay, what can we [02:00] do to relieve that pressure?” Now, I’m not
being “pro one-way-or-the-other”,  but if you take the last presidency of Donald
Trump, one of the things he did in regulations was he removed them and we saw
some of the results.

Again, I’m not pro or con. But the same premise would work in education. If we
could remove some of those mandates and keep the ones that are important for
kids [02:30] and still build in protections that are needed, that would be good. But
it’s always the minority driving the majority. Always.

Part 12:
Funding for Private Schools — Part 12 of 16: Interview with Jack Appleby
[00:00-02:50]

ADAMS: Some states have made limited funding provisions available to assist
non-government schools. Like vouchers, tax credits, etcetera—Pennsylvania has
several programs like that—what has been your experience with these models, do
you support them, and why?

APPLEBY: I have had limited exposure, but I’ve had some. I’m working with this
international school in Pennsylvania, [00:30] and we got some assistance through
the intermediate unit which is a system Pennsylvania has and they put school
districts together in groups. So we got some PPE and stuff like that, which was
good and we wouldn’t have been able to afford on our own.

As I look at some of those broad base programs, I think it’s wonderful that they
can be supported. I think that if we can fund it, we should. But then it still comes
down [01:00] to the same basic thing: are we taking care of the student? My
opinion is—in some of these private schools—the student is not being taken care
of as well as they should be.

And the programs that are being delivered are not as good as they should be. And
I don’t believe that what the parent believes the student is gaining [01:30] by
putting them into that school actually is a benefit. I think it hurts the child.
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I think those schools lack so much funding, that they don’t usually have good
facilities, don’t have enough program materials—the little school I was working
with hadn’t had teacher training. They couldn't tell me the last time they had
teacher training. Now how do you run a school if you don’t have teacher training?
[02:00]

And so when you start looking at those kinds of things… that’s why I believe it
would be nice if money followed the child to the school. And then you still have
to have an accountability piece—that’s a piece I haven’t quite figured in my head
how you would figure that out.

But yeah, the answer is that I think we should support all educational
systems—public or private—because if you look at the big picture, this is
America [02:30] and if we’re trying to produce the best possible kid to lead us
into the future, what do we care what we call the institution, but where instead
worried about the kid and focused on the kid—that would be the most important
thing.

Part 13:
Failing Schools & Funding — Part 13 of 16: Interview with Jack Appleby
[00:00-05:29]

ADAMS: Let’s talk a little bit about failing schools. The solution often sought is to increase
funding, but we rarely see an increase in funding fix failing schools. How do we
get resources directed for the greatest benefit to the student?

APPLEBY: Failing school has nothing to do with money. Failing school has everything to do
with relationships. [00:30] It has everything to do with leadership. It has
everything to do with what happens in the classroom. It has everything to do with
what happens between the school and the community.

And so the issue is that there are failing schools, that’s why you can’t compare a
rural school to an urban school. Because an urban environment is completely
different. [01:00] And the kids that you’re getting are completely different.

The school I’m currently working with, their graduation rate is 100% and 100%
of the kids go on to four year institutions, and the institutions they go to are in the
top 100 universities in the United States.
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That’s not a typical school! So you gotta look at the community, [01:30] you
gotta look at the leadership… I would chock it up to leadership. Schools fail
because people fail. And they fail in how relationships at school should work. A
school is to be a community. That’s what it started out as and we need to maintain
that.

ADAMS: So what I’m hearing you say is that failing schools are not failing because of lack
of resources, typically. Failing schools are failing [02:00] because of other issues.
Throwing more money in the failing schools is throwing good money after bad.

APPLEBY: Exactly right! If you wanted my idea about how you fund schools … a school that
has to struggle a little bit for its money will be more innovative, because they
have to be. Innovation and funding is connected. [02:30]

When money is fat—when it was fat at Greencastle, I could blow up some of my
accounts and hide money (now I don’t mean that in a real sense), but when money
got tight and the closer I had to budget—the more budget transfers I had to do as
the year went on—the better the school year was because I was maximising what
I had. I was maximizing my resources.

And when you maximize your resources, [03:00] you get very creative. And you
get your teachers  and your departments to be creative. So, if there isn’t a little
pain in the budget, I question it. I think a little pain is good. Just like in the home
budget. Some months are a little tighter than others—you have enough, but you
really have to be conscientious. And I think that’s where purposefulness [03:30]
and long, strategic planning…

Because you’re not going to build a building without planning. You’re not going
to do some big project without planning.  But if you just divvy out money without
thinking about it, it just becomes a bottomless pit.

I’ll give you my pet peeve. Technology can be a black hole. You can invest a lot
[04:00] of money into technology and get little benefit out. Remember, I’m not
talking about benefits for the school, but for an individual kid; what am I gaining
by this program? And we keep losing focus on that student. How is it improving
how this student is going to move through the program? Or how is the student
going to get a better program by this investment?



And we never look at that. [04:30] If you’re in business, you look at your
monetary investment completely different than an educational system. And I think
the two of them need to come together a little bit better.

That’s one of the dangers though, some people try that and then that’s where they
get these artificial pieces of data, “Well, I’m going to look at this scientific test
score” or whatever, but then they forget that teaching is also an art. [05:00]

And so you have to find a way, as a leadership person like yourself, to give room
for that to occur, and yet understand that you’re not making widgets here. Human
beings are the most unpredictable resource that you have …

ADAMS: That’s a great statement!

APPLEBY: ...and so how do you handle that?

Part 14:
Schools & Cultural Change — Part 14 of 16: Interview with Jack Appleby
[00:00-05:58]

ADAMS: That’s a great statement and a great segway into my next question. So schools
have always been a part of cultural change. I say this all the time. We are what we
think and we generally think as we are taught. How do schools change culture on
a large scale?

APPLEBY: I guess if you really wanted to be philosophical about it you’d be like Ghandi.
[00:30] Change starts with ourselves. And that means it starts with the principals
of the building, the teachers in the building … it all flows to the kids.

And you change one kid at a time. And if that kid changes and grows into a
productive adult in your community, they’ll bring about change. It’s a multiplying
effect. [01:00] You can’t legislate change. You can’t make it occur—you can’t go
in government and pass a resolution to change. Change is a
community-by-community event, school-by-school event.

And it’s really tied to leadership and belief that you are growing people. Now,
when you start looking at school as growing a human being, it takes on a whole
different nature than, “I’m gonna teach you all the academic [01:30] stuff you
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need to know to get into college.” Well, that’s true, I do want to do that, but it’s
really more about growing a human being and we’ve lost that in its entirety.

Because we want to control it—and you can’t. You really have to look at it
differently and have a different philosophy. Again, it’s about
people—relationships. [02:00] And all research will tell you, if you look at a
building level, it is the principal that has the key at each building. The
superintendent has a different kind of role, but it’s really that principal… again,
the closer you get to kids, the more important the role you have in the job.

ADAMS: Yeah.

APPLEBY: And we have [02:30] done a lot to destroy that relationship. I’m not pro-union
and I’m not anti-union, but you can get into a lot of hassles and nuances that have
nothing to do with the kids at all and then destroy a program or make it
ineffective.

So, if you go in with the premise that we’re here to do the best for the kids—and
that takes time. [03:00] I was at one spot for 34 years. I saw the pendulum
move—but it was a purposeful action. For highschool, it took me 25 years to
build a really strong highschool. It’s a time investment kind of thing. And it deals
with relationships, trust, freedom… And here’s one that’s really hard for
educators to accept: [03:30] you have to be willing to fail.

Think about that. If you’re a teacher, embracing failure is scary because you don’t
want kids to fail. But you know what? I want every kid in my highschool to fail so
they get the feeling of it so they can overcome it, so when they’re in real
life—when it really does count—they’re able to handle it.

So I want teachers to push my kids—maybe not to the brink and over—[04:00]
but to that brink where they feel that discomfort. Failure is important and so you
need to be able to tell your people who are interfacing with that kid in that space,
“I want you to be creative. I want you to work with Melvin, I know Melvin is
different—he’s a struggle, he’s a handful—but be creative. Do something that’s
atypical, that’s unique with your professional experience.” [04:30]

If it works, we have won a battle. If it doesn’t work, try something else the next
day. And that’s one of the things that, as leaders of a building, you need to tell
your faculty that it’s OK to do something and it may not work out as well as you
think it should.



ADAMS: Great stuff there. Attorney General Ed Meese is the one I think is credited with
this statement, but he says, “People are policy.” [05:00] And so when you’re
talking about education—you talk about the principal being the key person in the
building, the superintendent of schools being the key person in your school
district, etcetera.

Hiring, whether it’s the principal level, the superintendent level, the teacher
level—hiring the right people [05:30] who have an understanding of what
education really is all about: that it is all about growing students, children, into
productive adults. Philosophically aligning with the best practices of how to
accomplish that is, I think, so essential

Part 15:
Churches and Education — Part 15 of 16: Interview with Jack Appleby
[00:00-12:39]

ADAMS: Let’s go to another question here. So, there used to be a symbolism that education
was a three legged stool: one leg, the parent; one leg, the school; and one leg, the
church. What are your thoughts on that concept, and is it reasonable that we
should consider returning to that?

APPLEBY: Okay… I have some strong feelings [00:30] on that. As you know, I worked for a
public school district for 34 years. It was probably the most faith-based public
school you could have—without being faith-based. Meaning that we were very
careful, when we hired, to make sure that we had people that had a core set of
values that matched ours. [01:00] “Ours” being corporate.

Greencastle—if you get on their website, they have core values listed and we
developed those during our tenure. And you know, you don’t have to ask an
applicant, “Are you a Christian?” You don’t have to ask them anything—but you
can get an idea of the values [01:30] the guy holds by the questions that you ask
and by their response.

So, hiring is probably the number one critical task I had to do as a principal. The
persons that I brought in—did they match the culture I was trying to build? And
do they understand the culture that they’re entering? So I asked a lot of
non-traditional kinds of questions. [02:00] Because everybody’s resume looks
good—I haven’t seen a bad resume—everybody’s been to college and had the
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courses, you have the transcript and the hard data. But it doesn’t tell you about the
person.

So we spent a lot of time trying to figure out that this person fit. And we also
spent a lot of time hiring young teachers who were fresh out of school—coming
from different schools—and we tried to mix up the schools. [02:30] Because it’s
better to take a young teacher and train them up, than to try to work with a teacher
that already has a set of values that maybe doesn’t match, even though they might
have more experience in the classroom. I have found that there isn’t really a real
relationship between experience and capability. In fact, you can be a 30-year
vetran and have 30 first years [03:00] —you know, you never get past that first
year.

ADAMS: Yeah.

APPLEBY: I can tell you, I was there long enough that I replaced my faculty one time. Hiring
the right people is critical. And even in a public school, if you put the right
programs in—we put in a program called Character Counts… now Character
Counts really started out as a faith-based program but we couldn’t market it
because no one could afford to buy it. [03:30]

So we put it in and there’s a lot of Biblical overlay to it but we never said that.
And so the answer is that, you can—by your hiring—influence the culture. And
during my tenure, I think we had a pretty decent faculty with a set of strong core
values… I mean, they weren’t all perfect and they weren’t all angels, [04:00] but
they handled the kids beautifully.

So I think that’s one of the responsibilities you have as a superintendent and a
principal. Hiring is imperative. It will affect how your building operates. And
Greencastle, at that time, was seen as the best public school you could go to
because we used some of the same strategies that you would in a private school.
[04:30]

Remember, we’re a human organization. It's how you stack those humans into
that organization that’s critical. A guy by the name of Collins wrote a book about
Good to Great, I think it was, and he used the analogy of a school bus. You have
to decide which way the school bus is going, that’s pretty important—that’s what
a CEO, [05:00] superintendent, or principal does—then you’ve gotta decide
whose in the seats in the bus. Are they in the right seat?



Then sometimes you might have to stop the bus and ask a person to get off the
bus. Now, it’s much easier to decide at the front end who sits in the seat than it is
at the back end to ask them to get off the bus. I’ve done both, and the latter is
much harder. [05:30]

And, if you’re careful in spending a lot of your time in the hiring process—and
involving people—I involved department chairs, people across the curriculum
within the building—so that the people understood when they came in what they
were getting into.

So it became an enculturation—enculturation translated “brain washing” kinda
thing. [06:00] It’s amazing how the language that you use with the right people,
with the systems that you have, you can create a culture. And that’s what this
book is about.

ADAMS: I think we could safely say that every school has a culture. [06:30] That culture is
ultimately shaped from within—from the top-down to some extent. Every person
that’s added into that program helps to shape that culture. And we see all kinds of
cultural uniqueness in education—and some shifting [07:00] radically away from
traditional values. It’s a leadership issue.

It’s what’s being promoted as the culture—it’s certainly not faith-based. It is
certainly all about faith and morality because, at the end of the day, all of these
issues touch on faith and morality. [07:30] And a perspective of that—based on
who holds what values—and what is being promoted in the school.

So that leads me to my next question. For many parents, helping their students
form concepts of faith and morality is a great concern. So should schools have a
supportive role? If so, how? [08:00]

APPLEBY: When I taught biology—I was a biology teacher—I never could use the word
“God.” But you still could talk about God. Y’know, Mother Nature. I even
brought in a minister to talk about creation to counter evolution at the same time
because the kids had to write an essay about it.

So there’s ways of doing it. One of the things I’ve seen about leadership today
is… to be a leader, [08:30] you have to know who you are and what you believe.
And you have to not be afraid of another person’s opinion. You have to rise above
other people’s opinions. And you gotta do what’s right for your kids, even if it
means taking a couple hits.



I don’t see that in leadership. I think the upper leadership nowadays—because of
all the stuff from the government being pushed into schools [09:00]—they don’t
know which end is up. And so they take the path of least resistance and they say,
“Well, I can’t do this because the government says this.”

We had church issues in school—I had a group of teachers that met before school
for prayer. And that was ok! I even had kids in a Bible group, but I couldn’t
legally have a teacher there. [09:30] But the kids had great self discipline. It was
a good thing. You can facilitate that. I also had a board member that didn’t like the
fact that we said the Lord’s Prayer at the board meeting—which we did every
time.

Parent’s see, within the first 15 minutes when they walk in the door, they can see
the culture. How do they see the culture? [10:00] Well, are the teachers smiling?
Are the kids laughing? When they meet the janitor—who is the most important
person in the building along with the secretary—and the janitor says, “How can I
help you, what are you looking for?” The secretary says, “How are you today?”
All those things speak of what you speak of.

Because it’s about human relationships. If you have positive things like that
occurring, people being helpful [10:30] and inviting, that’s exactly what you’re
teaching. Because, you know how you teach all this stuff? You don’t teach it by
telling the kids anything, you teach it by modelling. Kids need to see models.

And the question is: what models are the kids seeing today? That would be my
question. Even I had to put a tie on for you, because I believe a tie [11:30] speaks
to position. But, you know, even the dress started to deteriorate. And I can't say
that dress dictates, but I think it sets a standard. Those little things make a big
difference.

And I think it helps teach morality and value and all that stuff. How I handle a kid
in discipline, or … all that stuff [11:30] sums up into what you’re talking about. I
don’t have to open a Bible, I don’t even have to crack a bible to talk about this, I
don’t even have to talk about it. I mean, there was a time you weren’t even
supposed to have a Bible in your office—that never occurred to me, I still have
one—but used to be, when I first started teaching, you’d read a Bible verse when
you open class. They’d do it over the loudspeaker and you’d do the Pledge of
Allegiance and all that stuff.



So I think some of those system things and those relational things [12:00] send
that message. I have been in buildings that are just super cold, Where you meet
people and they don’t greet you with a smile or they don’t greet you with, “How
are you, may I help you, are you lost...?”

It isn’t hard… I guess that’s one of the things I would hope came out of this book
Duff and I put together—it is an art. It’s downright simple, and what I would call
[12:30] commonsense, it’s just relational common sense.

Part 16:
School Facilities & Budgets — Part 16 of 16: Interview with Jack Appleby
[00:00-10:58]

ADAMS: Let’s switch a little towards facilities and budgets. Facilities are a significant
factor in many educational models. Perhaps least-so in homeschools, but many
school districts are under pressure to build new campuses—passing on significant
costs to local citizens through raised taxes.

Facilities account for a significant portion of most school budgets. [00:30] While
facilities are important, they don’t don’t really educate. Would you care to speak
on what you consider essential facilities and what reasonable portion of a budget
they should receive?

APPLEBY: Right. Facilities you must have. You must have good facilities. It’s sort of like
being in a neighborhood: you have to keep your house up with everybody else's.
But facilities are [01:00] an investment, and in Pennsylvania, I think it’s every 20
years, you get help from the state to help update your facilities.

But with the recent pandemic, and with what we have faced, we have found that
bricks and mortar can be looked at a little bit differently now than in the past. You
can capitalize on scheduling—and do you realize time is still an issue for us
[01:30] in education? How we packaged time… If we looked at packaging time
differently, we could maybe do more with what we have and not have to build
more.

For instance, you can have models of school that are more of a college
model—every other day, whatever—and that, particularly, is helpful for the
secondary level because they’re not as dependent as elementary, with parents
working and stuff. [02:00] You know, they can go home … it can be done
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differently. So you need to look at the schedule. How can you package time
differently? How can you package the school year differently? That could be an
issue.

The only facility that you really do need would be an advanced
laboratory—science rooms are always expensive. [02:30] But really, you could
also do a lot of co-oping with other agencies. For instance, you could co-op with
some businesses that are tied in the community and do what we used to call shop
classes. They would love to be involved.

So you can look at alleviating that expense. But if you do have facilities, the one
thing you must spend money on—which most districts cheat—[03:00] is
maintenance and custodial. Because the first thing, when a parent comes in, if
those walls and floors aren’t shining, you’ve already created a negative
expectation.

Custodial was number one priority—I supported my custodian 100% to keep the
rooms clean, sweep everyday, pick up paper in the hallway… That’s crucial! Take
care of your building. Like I told you earlier: [03:30] school buildings don’t wear
out, we just lose the energy that's needed to use them creatively—now I’m not
talking about asbestos and that kinda stuff that’s historical—but school buildings
don’t wear out so we need to think about how to use them better.

So in your budget, really—other than building a new school building—a building
doesn’t cost you [04:00] near as much as what it costs you to put people into that
building. The salaries of your personnel, your secretaries and everybody, amounts
to about 70% of your budget. So it’s not the building. The issue is: do you have
enough forethought when you are building that you’re not building a Taj Mahal
but you’re building something that will have longevity and are there other ways
you can use it? [04:30] Can the community benefit from it?

We make schools almost like an oasis and no one dare touch it in those off
months. Well, heavens, we need to change our mentality about what that looks
like. Remember we talked about career planning? So I might find a group of kids
that would love having a unique schedule where they work with a teacher online
[05:00] at a certain time so they’re not actually in my school building.

Or I might develop co-op programs—and I did that. My superintendent said, “Can
you have 100 less seniors in the building? Can you develop a program?” I said,
“Well yeah, I can do that.” So I developed a co-op program. I took juniors and



seniors, and they could go out and connect with a business (and I had a co-op
advisor) and they could find out if they [05:30] wanted to move in that direction
as part of their career path.

So I had kids going out with surgeons in the local hospital in Chambersburg, and
they found out after spending a day with an orthopedic surgeon, that being a
surgeon is sort of like being a mechanic. That all you did was cut out joints and
put new ones in!

So there’s all kinds of ways you can get creative. That’s my job [06:00]—to be
creative. I don’t think there’s much creativity in that side, but if you have it, take
care of it, it’ll last. But most people when they want a balanced budget will cut
custodial maintenance services. And that’s the last thing you need to cut.

ADAMS: Well that runs right into my next question. Services also account for a significant
portion of many schools’ budgets—especially in government schools—so you’ve
got things like transportation, meals [06:30] etc… we’ve already talked about that
a little, but if you could summarize, what insight and solutions would you give for
those essential services and the budget side of that?

APPLEBY: Well, transportation is always a big one if you have a large school district. We
were actually lucky and had a “bus buy-back” program. So we had a program
where [07:00] busses were only with us [for a time] then they’d end up selling
those busses and always be rotating inventory for us. We broke them in, and they
sold them later. So we didn’t own the busses—that’s an important piece.

But you have to provide transportation, then there’s a limit that you can
provide—and that’s mostly dictated by law. And most of our kids that—by
law—could walk, didn’t walk because we [7:30] provided transportation. So
transportation is a big thing.

Food service is also a tough one. In the olden days, you got a lot of federal surplus
and they don’t give that away anymore. That would be one of the ways that the
government would have food service and you could give… because cafeteria’s
really find it difficult to run in the black. Cafeteria’s typically run in the red. It’s
labor intensive [08:00] and the kids are a tad snoopy and the menus are a
problem… So a lot of bigger schools have gone to contract services, so they’ll
contract with Burger King or McDonalds and they come in and subsidize. That’s
another way you can save.



But yeah, those things you just have to figure out the best way of doing it and it’s
unique to your environment. In the olden days, [08:30] they used to have lunch
time and the kids could go downtown, but that was eliminated for a variety of
reasons before my time—but your cost, Melvin, always comes down to people. If
you gotta balance your budget, you gotta cut programs, which means you gotta
cut people.

And that’s why, when budgets get out of whack, [09:00] that is where you have to
go… you have to go to people. And if the enrollment drops, you gotta eliminate
people. And eliminating people is tough. And the other thing is: people are going
to cost you more money every year—more money in their salary, money in
benefits—and of course now, contracts are being set that you do a lot of
cost-sharing, like with insurance and so forth. [09:30]

But really, the important part of building—going back to that one—is the
planning up front, and are you planning long term, or are you just building
something that looks nice? And again, I don’t see enough planning, I don’t see
leaders thinning out. It’s more like wanting to show off—I hate having to say it;
it’s like having a new car, or the newest this or the newest that [10:00]—I don’t
think it is the newest that is important.

I think that education can take place in a barn, if you have the right people. So if I
had to invest money in building, I would invest money in people instead, and not
building. And I would invest money in thinking about other ways of delivering
the service and looking at how we package time.

Now I’m not going to ask you [10:30] how old you are, and I know how old I am,
but you know, schools haven’t changed much since we were in school. They still
package in the little box of time.

ADAMS: Yeah.

APPLEBY: We’ve got to think about that differently and it can be done! But we just have to
get out of this model that we’re trapped in. And we did some of that at
Greencastle, we started that, and I think more can be done.

Part 17:
Closing Remarks: Interview with Jack Appleby
[00:00-03:24]
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ADAMS: Mr. Appleby, thank you for speaking to us today and for sharing your experience
and insight. As we’re wrapping it up, is there any final statement you’d like to
make to parents and educators?

APPLEBY: The final statement is: I don’t think there’s any more noble profession than to be a
teacher. I don’t care if you’re teaching Sunday school or a faith-based school or a
public school. Teaching is a [00:30] process of sharing and growing and adding
value. That’s why I’m still in the business—because I believe that it has value.

And we need to look at schools and put the kid at #1—the number one emphasis.
And we need to look at what these kids need to have in the next 20-25 years. It’s
hard to predict. As we look at society [01:00]—Melvin, you and I could have a
discussion on all the things happening in society right now—looking at changing
history!

So, we really need to teach the kids some unique but very common-based skills
that existed at one time but have long been lost.

ADAMS: Yeah.

APPLEBY: We need to get back to the basics, and it really isn’t about pedigree, it isn’t about
what school you gone to, it’s about passion for kids. [01:30] And do you really
have that passion? And if you do, schools can change and they can change
nationally, but it’s one school at a time. And you have to be willing to do what it
takes.

ADAMS: Excellent. Well, you’ve recently co-authored a book entitled First Choice:
Changing the Habits of Education; you did that with Dr. Duff Rearick, and
perhaps some of our listeners would like to get a copy. Where can they get one?
[02:00]

APPLEBY: Amazon is the best bet. You can get a paperback copy or an electronic copy—like
a kindle or something—that’s cheaper. It was published by the Pennsylvania
Leadership Development Center (PLDC). I’m not going to make a penny off of
any books that are bought, I don’t really care. This was just a bucket list item I
had in my life: [02:30] to be able to be an author or a co-author of a book.

I think the book—as someone in education—gives you some ideas. It’s not a
“how-to” book, but it just gives you some thoughts. And if I had to say
anything—somewhere along the line in America we have stopped thinking. We’re



reacting; we’re not thinking. And I think we gotta get back to thinking. I hope this
book triggers some of that. [03:00]

ADAMS: Excellent. Well you certainly have given us a lot to think about today and we so
appreciate your time. And it’s great to reconnect with you on a personal level and
look forward to doing that more and more in the future.

APPLEBY: No problem! I would love to do this…

ADAMS: Excellent!

APPLEBY: ...maybe all the years I’ve had in education will have value in the end.


